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An Introduction to Garnet’s Journey 
Garnet’s Journey is a collaborative effort by Garnet Angeconeb and Ashley Wright. They are friends 
and colleagues who have known each other for more than twenty years.  

Garnet Angeconeb is an Anishnaabe man from the Lac Seul First Nation in Northern Ontario. He 
grew up on his family’s traditional territory, until the age of seven, when he was forced by the 
Government of Canada to go to Pelican Lake Indian Residential School. Garnet suffered many negative 
effects of government policies in the decades following his years at the school. Despite those personal 
hardships, he became a journalist, a community leader, and a respected elder in both Indigenous and 
non-Indigenous communities. The stories on the pages of the website belong to Garnet. 

Ashley Wright is a journalist who has worked for CBC Radio in many parts of Canada, including 
Halifax, Charlottetown, Winnipeg, Thunder Bay, and Ottawa. She and Garnet became friends the day 
they met at CBC in Thunder Bay in 1989. Ashley has covered many stories from First Nations 
communities over the years, bringing listeners voices that had not been heard before. She also 
teaches journalism at Algonquin College and Carleton University.  

Ashley filmed interviews with Garnet in 2011, blending journalistic and oral history principles and 
interview techniques to allow Garnet to tell his story as he wants it told. While the videos were 
initially filmed to form the transcript of a book, Garnet and Ashley felt that sharing them through 
Garnet’s Journey would help to create awareness of the history of Residential Schools in Canada and 
promote healing, forgiveness, and reconciliation. They launched the website in 2012 with these goals 
in mind.  

Stephanie Lett is a history, geography, and First Nations, Métis and Inuit studies teacher with the 
Ottawa-Carleton District School Board. In 2020, she completed an M.A. in Public History at Carleton 
University, where her research centred on historical thinking and the teaching of residential school 
histories. She created this Educator’s Guide for her major research project, in collaboration with an 
editorial committee, an Indigenous advisory committee, and Ashley and Garnet. 

How to Use the Educator’s Guide 
This Guide is intended to allow for flexibility in how Garnet’s Journey is approached in different ways. 
It is designed with high school history classrooms in Ontario in mind, but can be used across many 
subjects, grades, spaces, and places.  

Video Guide 

This section provides summaries of all of the videos on the Garnet’s Journey website, including the 
21-minute documentary “Garnet, Full Circle.” It also provides discussion questions that can be used 
to create dialogue among groups of students. The videos are organized thematically. 

Handout and Activity Guide 

This section of the Guide includes brief overviews of educational activities and handouts contained 
in the Educator’s Guide. While the next section of the Guide provides a detailed and specific unit plan, 
this section allows educators to choose activities that fit with their timelines and plans. They can 
choose activities that support student learning about a variety of themes.  

Unit Overview and Lesson Plans 

Next, the Educator’s Guide includes a unit plan and 10 lesson plans designed to accompany Garnet’s 
Journey. This overview illustrates the structure of the unit, which is set up in four modules, based on 
the key events in Garnet’s life: “Garnet’s Early Life on the Trap Line,” “Residential School,” “The Lost 
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Years,” and “Disclosure, Healing, and the Journey Forward.” In total, the unit plan includes ten 75-
minute lessons. It can be taught as a contained two-week unit, or lessons could be taught throughout 
a course to coincide with students’ learning about various time periods in 20th century Canadian 
history. An activity based on the 21-minute Garnet, Full Circle documentary is also included so that 
teachers may include it in their plans if they must adapt the unit plan to a situation with significant 
time constraints. Teachers will be able to use this documentary and the provided discussion 
questions to broadly and efficiently introduce Garnet’s story before using some of the other lesson 
plans.  A final assessment designed to accompany the unit is included. Students are asked to 
creatively express what the term “reconciliation” means to them and relate it to their learning about 
Garnet’s story and the history of the residential school system as a whole.   

Creating Safe Spaces in the Classroom 
Most survivors and former students of residential schools carry stories that include difficult subject 
matter. Garnet’s story explores topics such as racism and physical and sexual abuse. It may trigger 
emotional responses from learners, especially if they or their family members have been directly 
affected by residential schools. It is important to create a supportive environment for students as 
they explore this material. You may wish to do so by taking some of the following steps: 

• Prior to viewing Garnet’s stories, acknowledge the feelings that students may have. Be 
specific about the topics they will address in this unit and explain that it is normal to feel 
emotional or uncomfortable. In addition to addressing students as a group, you may wish to 
approach some students individually (such as Indigenous students or those who you know 
have dealt with trauma in the past) to ask them about their feelings and create an “exit plan” 
that allows them to step out or signal you if they are having difficulty with an activity or video. 

• Ensure that you are available outside of class time if students wish to speak to you about their 
feelings. 

• Send an email or letter to parents prior to starting the unit explaining the topics you will be 
covering and what supports are available to students. 

• View all videos and materials prior to using them in the classroom to ensure that they are 
appropriate for your classroom environment. 

• Make a list of supports available to students, including school counsellors, school board 
resources, and local community services. 

• Express your gratitude and appreciation to Garnet for having the courage to share his story. 

• Acknowledge that, as a teacher, you are not an “expert.” Even if you have a personal 
connection to the content you are teaching, others have different perspectives and that helps 
all of us learn. Practice simply listening to students and allowing them to lead the 
conversation rather than responding to each idea that is shared.  

• Be aware that you may have First Nations, Métis or Inuit students in your class who have 
chosen not to self-identify. They may have had firsthand experience with the legacies of 
residential schools. At the same time, if students have self-identified as Indigenous, do not ask 
them to be “experts” on this topic. They may choose to contribute to the conversation, but it 
is not our place to ask them to.  

• Encourage respectful discussions by making students aware that all of their perspectives and 
contributions are valuable. Give students the opportunity to speak openly, but do not put 
them “on the spot” if they are not ready to speak. Remind students to support each other and 
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listen respectfully to others’ perspectives. It may also be helpful to ask students not to 
“correct” others, but simply to listen and share their own perspectives respectfully.  

• If you are not teaching the unit in its entirety, be sure to include not only content about 
Garnet’s experiences in residential school, but also content that emphasizes resiliency and 
hope for the future. Explain that Garnet is telling his story to help build a stronger and 
healthier relationship between Canadians and Indigenous communities, and help students 
understand their role in moving forward with reconciliation. 

• Do not forget to care for yourself as the teacher. Facilitating this material can be difficult, so 
be sure to have a plan to seek support from your colleagues, administrators, friends, or family 
if you need it.   

Garnet’s Journey: Historical Backgrounder 
The information below is intended to support you as you teach Garnet’s Journey in the classroom. It 

is by no means a complete history of residential schools, but it provides some detail on the topics 

that your students will explore along with Garnet’s story. 

A History of Lac Seul First Nation  
Lac Seul is located in north-western Ontario and is the second largest lake contained entirely within 

Ontario. Lac Seul is located approximately 38 kms north-west of Sioux Lookout.  

 
 

 

 

The Anishnaabe people have lived off the land in the area of Lac Seul for thousands of years. 

Historically, they lived in fishing camps and maintained trap lines throughout the region. Small 

communities or family groupings lived in the bay regions such as Kejick Bay, Keesic Bay, Whitefish 

Bay and Ningewance Bay. Garnet grew up in Ningewance Bay with the Angeconeb and the 

Ningewance families. Across the little bay lived the Quoquat and Bull families. There was also an 

original community at Frenchman’s Head. In 1874, the Lac Seul Indian Reserve was created with the 

signing of Treaty 3. In 1930, Canada and Ontario flooded 11,000 acres of Lac Seul lands when it 

constructed a dam at Ear Falls. The area known as Kejick Bay became an island, permanently 

separating it from the mainland and splitting the community into two parts. Villages were ruined, 

and the culture fractured when people had to relocate.  

Map source: “Lac Seul First Nation,” Teach For Canada, accessed January 16, 

2020, https://teachforcanada.ca/en/community/lac-seul-first-nation/  
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Today, the Lac Seul reserve contains three settlements: Frenchmen’s Head, Whitefish Bay and Kejick 

Bay. The general membership consists of about 2,700 people, two thirds of which live off-reserve. 

Garnet lives in Sioux Lookout with his family.1  

For more information on the Lac Seul First Nation, visit their website. 

Terminology 
“Indigenous peoples” is the collective name for the original inhabitants of an area of land. This term 

is used by the United Nations Declaration on the Rights of Indigenous Peoples and recognizes the 

unique and inherent rights that all Indigenous peoples in the world hold. The use of the plural 

“peoples” refers to the diversity and distinctiveness of different Indigenous groups and cultures. 

In Canada, the term “Indigenous” refers to First Nations, Métis and Inuit peoples, the three groups 

that have lived here since time immemorial.  

The term Aboriginal is also often used to describe Indigenous peoples in Canada, especially after it 

was used in Section 35 of the Canadian Constitution in 1982. While it is still used and accepted, 

“Indigenous” is increasingly being used because it is internationally recognized.  

First Nations peoples were incorrectly called “Indians” when European explorers first arrived in 

North America, as they thought they had reached Asia. This term is incorrect and is now considered 

disrespectful, although it does appear in many historical documents (including the legislation of the 

Indian Act, which was introduced in Canada in 1876). The term “First Nation” can be used to refer to 

a single group (e.g. the Lac Seul First Nation) or in a plural form to refer to many groups. The First 

Nations of Canada are very diverse, and distinct group names should be used whenever possible (e.g. 

Cree, Mi’kmaq, Nisga’a).  

Inuit, an Inuktitut term that means “the people,” are the Indigenous people of the Arctic. “Inuit” is a 

plural noun that refers to a group of people, while the singular “Inuk” refers to one person. In Canada, 

their homeland is known as Inuit Nunangat and includes Nunavut, Inuvialuit (the Northwest 

Territories), Nunavik (Northern Quebec), and Nunatsiavut (Labrador).  

Métis peoples originated after European contact in northwestern North America. They have a unique 

and rich culture and history that is distinct from other Indigenous peoples and reflects their mixed 

heritage. 

Garnet is Anishnaabe. Anishnaabeg, the plural of Anishnaabe, translates to “original people.” It 

refers to the collective identity of a number of peoples who speak closely related dialects of 

Anishnaabemowin, a language also referred to as Ojibwe. They are part of a complex and extensive 

social and cultural community. The traditional territory of the Anishnaabeg, Anishnaabewaki, 

includes the Great Lakes region, the upper Mississippi River valley, and the interior north of Lake 

Superior and south of Hudson Bay. European accounts of history have referred to Anishnaabeg 

peoples by several names, including Chippewa (an American mispronunciation of Ojibwe) and 

Algonquin (the French name for the linguistically linked Anishnaabe peoples).2  

 
1 “Lac Seul History: History of the Lac Seul Communities,” Lac Seul First Nation, accessed August 2, 2019, 

http://lacseul.firstnation.ca/.  
2 Michael Witgen, An Infinity of Nations: How the Native New World Shaped Early North America (Philadelphia: 

University of Pennsylvania Press, 2012),  29 -  68. 

http://lacseulfn.org/
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For more information on terminology, see the following resources: 

• Michael Witgen, An Infinity of Nations: How the Native New World Shaped Early North 

America (Philadelphia: University of Pennsylvania Press, 2012). 

• “Terminology,” Indigenous Foundations, 

https://indigenousfoundations.arts.ubc.ca/terminology/ 

• “Who are the Indigenous Peoples of Canada?” Facing History and Ourselves, 

https://www.facinghistory.org/stolen-lives-indigenous-peoples-canada-and-indian-

residential-schools/historical-background/who-are-indigenous-peoples-canada.   

Treaties 
In Canada, treaties are negotiated agreements in which Indigenous nations agree to share access to 

some of their traditional lands in return for payments or other promises from the Crown. Language 

barriers and a different understanding of relationships with the land often led to differences in 

understanding of these agreements. While settler Canadians historically saw treaties as a way to strip 

Indigenous title from most of the land in Canada, Indigenous peoples understand treaties as sacred 

covenants that confirm their rights to their territory and to self-governance. Treaties are 

constitutionally recognized and continue to be shaped in courts as rulings are made on treaty rights 

and how they should be interpreted. Treaty-making began when Europeans first arrived in North 

America, as they sought to form alliances and maintain peace with Indigenous peoples. Agreements 

were formed through written and oral agreements, through ceremonies, and through the exchange 

of symbolic gifts.  

From 1871 to 1921, a series of 11 treaties known as the “Numbered Treaties” were negotiated, 

covering parts of what is now Ontario, Manitoba, Saskatchewan, Alberta, British Columbia, and all 

three territories.  To expand the country westward after Confederation, the Canadian government 

negotiated treaties that promised land rights, cash payments, and tools for hunting, fishing, or 

farming. Treaty Number 3, which was signed between the Crown and the Saulteaux Band of the 

Anishnaabe peoples, represented more than 14.2 million hectares of land, including that of the Lac 

Seul First Nation and Garnet’s ancestors. Also known as the North-West Angle Treaty, it promised 

that in exchange for their use of the land, the Canadian government would provide reserve land, 

monetary payments, funding for farming equipment and other goods, and the rights of Indigenous 

peoples to hunt and fish on the land. Treaty 3 peoples maintain that they agreed to share the land 

with settler Canadians, not surrender it completely.  

Land Acknowledgements 
A land acknowledgement (like the one at the beginning of Garnet’s Journey Module 1) is an act of 

reconciliation. It recognizes the traditional territory of Indigenous peoples and their connections to 

the land in both the past and present. Land acknowledgements prompt settler Canadians to learn 

about and build a relationship with the peoples whose territory they live, work, or learn on. Your 

school or school board may already have a land acknowledgement that is used before special events 

or at the beginning. However, it is important that land acknowledgements not simply be a matter of 

“routine.” Rather than being formulaic, land acknowledgements should vary in format depending on 

https://indigenousfoundations.arts.ubc.ca/terminology/
https://www.facinghistory.org/stolen-lives-indigenous-peoples-canada-and-indian-residential-schools/historical-background/who-are-indigenous-peoples-canada
https://www.facinghistory.org/stolen-lives-indigenous-peoples-canada-and-indian-residential-schools/historical-background/who-are-indigenous-peoples-canada
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where, when, and why they are taking place. They should represent a commitment to change and 

understanding. To build one that is meaningful for your classroom: 

 

• Find out the name(s) of the Indigenous people(s) whose territory your school is located on 

and, if applicable, the name of the treaty signed with those peoples. Even if a treaty has been 

signed, you can refer to the land as “unceded” or “unsurrendered” territory (see above for a 

discussion of treaties and how they are interpreted by First Nations and settlers).  

• If you are unsure how to pronounce the name of a First Nation, consider respectfully asking 

someone from that First Nation, or someone from an organization like a Friendship Centre. 

You may also be able to find audio or video recordings from that First Nation’s website. 

• Consider adding other details, such as the purpose of the acknowledgement or why you are 

grateful for the First Nation’s stewardship of the land 

For more information on treaties and land acknowledgements, see the following resources: 

• Allison Jones, “Territory Acknowledgement,” https://native-land.ca  

• Anthony J. Hall, “Treaties with Indigenous Peoples in Canada,” The Canadian Encyclopedia, 

https://www.thecanadianencyclopedia.ca/en/article/aboriginal-treaties (2017).  

• Chelsea Vowel, “Beyond territorial acknowledgements,” âpihtawikosisân, 

https://apihtawikosisan.com/2016/09/beyond-territorial-acknowledgments/ (September 

23, 2016). 

• Lynn Gehl, “Algonquin Anishinaabe Land Acknowledgement,” http://lynngehl.com (2018).  

• Lynn Gehl, “Is acknowledging Indigenous territory enough?” Policy Options¸ 

https://policyoptions.irpp.org/magazines/july-2017/is-acknowledging-indigenous-

territory-enough/ (July 27, 2017).  

• “Unceded Land,” Canada’s History¸ https://www.canadashistory.ca/education/classroom-

resources/unceded-land (2018).  

 

Garnet’s Early Life on the Trap Line 
In Garnet’s Journey, Garnet describes his early life in Ningewance Bay in the 1950s and 1960s. His 

family’s way of life was based around a trap line, a series of traps set up to catch animals for furs and 

pelts. Trappers, like Garnet’s family, use their knowledge of the land to set a route for hunting and 

trapping. After setting up a base camp, trappers travel by foot, snowshoe, snowmobile, or canoe, 

collecting furs to use for clothing, shelter, bedding, or food. When Garnet was growing up, surplus 

furs could be taken to the local Hudson’s Bay Company trading post to be exchanged for goods, such 

as metal pots or guns, or for food, such as flour or sugar. Trapping traditionally takes place in the 

winter when animals have the most fur and is often combined with other pursuits such as fishing, 

https://native-land.ca/
https://www.thecanadianencyclopedia.ca/en/article/aboriginal-treaties
https://apihtawikosisan.com/2016/09/beyond-territorial-acknowledgments/
http://lynngehl.com/
https://policyoptions.irpp.org/magazines/july-2017/is-acknowledging-indigenous-territory-enough/
https://policyoptions.irpp.org/magazines/july-2017/is-acknowledging-indigenous-territory-enough/
https://www.canadashistory.ca/education/classroom-resources/unceded-land
https://www.canadashistory.ca/education/classroom-resources/unceded-land
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lumbering, or wage labour in the summer. Traditionally trap lines were self-regulated by Indigenous 

families and communities, but now trappers must acquire a provincial or territorial trapping license.3  

For more information on trap lines, see the following resource: 

• Merle Massie, “Trapping and Trapline Life,” Our Legacy, 

http://digital.scaa.sk.ca/ourlegacy/exhibit_trapping.    

A History of Indigenous Education in Canada 
Long before European contact, First Nations in Canada had developed well-established systems of 

education. These holistic models of learning were collaborative, community-led, and rooted in the 

land. They were designed to prepare children and youth to contribute to the well-being of 

themselves, their families, and their wider community.4 All adults were responsible for teaching 

children, who learned through methods such as sharing circles, ceremonies, meditation, story telling, 

and through observation of family and community activities. 

However, this collaborative, holistic educational framework that reflected community needs was 

replaced with a Eurocentric, ideologically driven model after European colonization, and has never 

been recovered or adapted as a model of First Nations education, despite its historical efficacy. For 

several centuries, the history of education in First Nations communities was dominated by 

governments and churches, and guided not by sound pedagogy, but by the paternalistic assumption 

that First Nations should be assimilated into a Eurocentric, Christian vision of Canadian society.  

Education with the goal of assimilating and eliminating First Nations cultures and identities began 

with Protestant and Catholic missionary day schools in the early 17th century. With the emergence 

and consolidation of the Canadian state, First Nations education continued to be a major policy focus. 

The Constitution Act (1867) stated that Canada’s federal government would have authority over all 

matters related to “Indians and lands reserved for Indians,” including the education of First Nations 

on reserve.5 With the introduction of the Indian Act in 1876, the Government of Canada’s authority 

to “establish, operate and maintain schools for Indian children” was reinforced. Neither document, 

however, referred to what would be taught in these schools or what level of quality of education First 

Nations were entitled.6  

In the decades after Confederation, treaties signed between the Crown and First Nations also 

included provisions for education. Although the treaties’ characterization of these provisions varied, 

they can be interpreted as referring to a quality education that prepares First Nations children and 

youth to contribute to their communities and wider society and acknowledges their self-determining 

rights as Indigenous Peoples.7 However, the Crown did not uphold this commitment. It was assumed 

 
3 Merle Massie, “Trapping and Trapline Life,” Our Legacy, accessed August 8, 2019, 

http://digital.scaa.sk.ca/ourlegacy/exhibit_trapping.   
4 “Redefining How Success is Measured in First Nations, Inuit and Métis Learning,” Canadian Council on Learning, 

Ottawa (2007), 5.  
5 Katalin Koller, “Toward a political economy of on-reserve Indigenous education in Canada: Problematizing Bill C-33,” 

M.A. Thesis, Carleton University, 2015, 75. 
6 Senate Committee on Aboriginal Peoples, “Reforming First Nations Education: From Crisis to Hope,” Senate of 

Canada, 2011, 10.  
7 Koller, “Toward a political economy,” 76 – 77. 

http://digital.scaa.sk.ca/ourlegacy/exhibit_trapping
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that these treaties were not “covenants of trust and obligation but devices of statecraft” and that the 

education of First Nations must be dominated by non-Indigenous values and ideologies.8  

These philosophies became most clear with the implementation of Residential Schools policy by the 

federal government from the 1880s to the 1990s, which saw over 150,000 First Nations, Métis, and 

Inuit children taken from their families and communities to attend schools designed to “rebuild 

Indian children as active participants in the industrial economy” through the destruction of their 

Indigenous cultures and heritage.9  

For more information on the history of Indigenous education in Canada, see the following resources: 

• Bernard Schissel and Terry Wotherspoon, The Legacy of School for Aboriginal People (Don 

Mills: Oxford University Press, 2003). 

• Jerry Paquette and Gérald Fallon, First Nations Education Policy in Canada: Progress or 

Gridlock? (Toronto: University of Toronto Press, 2010).  

• Senate Committee on Aboriginal Peoples, “Reforming First Nations Education: From Crisis 

to Hope,” Senate of Canada, 

https://sencanada.ca/content/sen/committee/411/appa/rep/rep03dec11-e.pdf (2011). 

A History of Residential Schools 
When it became clear that the day schools established by Roman Catholic and Protestant 

missionaries in Canada were not able to accomplish the goal of destroying Indigenous cultures, the 

federal government passed legislation to establish residential schools for Indigenous children.10  The 

first schools were designed as “industrial schools,” where students would study academics in the 

morning and learn labour skills, such as farming or domestic skills, for the rest of the day.11  

When First Nations parents learned of the poor conditions and forced labour taking place in the 

schools, many became reluctant to send their children, so the Indian Act was amended in 1894 and 

1895 to give agents of the federal government the authority to force children under the age of 16 to 

attend residential schools.12 This legislation was seen as necessary for the schools to fully achieve 

their goal of assimilating First Nations into a European, Christian vision of Canada. Duncan Campbell 

Scott, Deputy Superintendent General of Indian Affairs from 1913 to 1932, articulated this vision 

clearly: “The happiest future for the Indian race is absorption into the general population, and this is 

the object of the policy of our government… The great forces of intermarriage and education will 

finally overcome the lingering traces of native custom and tradition.”13 By 1930, there were eighty 

residential schools in operation across Canada.14  

 
8 Ibid., 72 – 73.  
9 Senate Committee on Aboriginal Peoples, “Reforming First Nations Education,” 6. 
10 J.E. Paquette and G. Fallon, First Nations education policy in Canada: Progress or gridlock? (Toronto: University of 

Toronto Press, 2010), 6. 
11 Bernard Schissel and Terry Wotherspoon, The Legacy of School for Aboriginal People (Don Mills: Oxford University 

Press, 2003), 43.  
12Ibid., 45.   
13 Senate Committee on [Indigenous] Peoples, “Reforming First Nations Education,” 6. 
14Truth and Reconciliation Commission of Canada [TRC], What We Have Learned: Principles of Truth and 

Reconciliation, (2015): 6. http://nctr.ca/assets/reports/Final%20Reports/Principles_English_Web.pdf. 

https://sencanada.ca/content/sen/committee/411/appa/rep/rep03dec11-e.pdf
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The residential school system also had an impact on Métis and Inuit communities. Métis were not 

considered to have status under the Indian Act, and the federal government’s standpoint on their 

eligibility to attend residential schools shifted frequently. The Department saw Métis as part of the 

population that needed to be assimilated and civilized but felt that the responsibility for doing so was 

part of the provincial governments’ jurisdictions. For this reason, many Métis children attended 

church-run or provincial schools that did not receive federal funding.15   

It was not until 1939 that Inuit were considered “Indians” and therefore became the administrative 

responsibility of the federal government. From 1955 to 1964, the number of school-aged Inuit 

children attending residential schools increased from less than 15 percent to over 75 percent. Many 

of these students were so far away from their homes – sometimes in other provinces and territories 

– that they did not see their families for years at a time.16  

Pelican Lake Indian Residential School, which Garnet attended, was opened in 1926 under the 

administration of the federal Department of Indian Affairs and the Anglican Church of Canada. The 

school, located on 287 acres of forested land, was accessed primarily by boat or train from Sioux 

Lookout, or by float plane from fly-in communities in the region. The school building was three stories 

high and included classrooms, a hospital, a chapel, and dormitories for boys and girls. Other buildings 

on the property included a residence for the principal, a barn, and a water tower. By the 1940s, 

approximately 160 students were enrolled at the school. 

The Residential School Experience 
Residential schools were operated by Canadian Christian churches while the federal government 

provided funding and oversight. Funding was based on a per capita model, meaning schools received 

a fixed amount for each student enrolled. This amount was always lower than funding for schools for 

the general Canadian population, and the per capita model led churches to compete for students and 

increase enrolment even when they did not have enough space or resources.17 Chronic underfunding 

led to schools that were poorly equipped and maintained, had high rates of teacher turnover, disease, 

and physical and sexual abuse.18 

Within the schools, no attempt was made to recognize the unique educational needs or cultural 

backgrounds of First Nations students, as the emphasis of the curriculum was on maintaining the 

institutional needs of the schools and educating children in agricultural, manual, domestic, and 

industrial skills, as well as the English (or French) language and Euro-Canadian history and 

geography.19 At Pelican Lake, for example, students attended classes from 9 AM to 4 PM, with half of 

those hours spent on academics, including religious instruction, and the other half spent on “work 

training.” Boys would work on clearing brush and caring for livestock, whereas girls’ work included 

laundry, baking, cooking, and sewing. School staff were hired by churches and automatically 

approved by the Department of Indian Affairs, which meant teachers were often chosen based on 

religious commitment rather than teaching ability. Many, in fact, lacked any teachers’ qualifications 

 
15 TRC, What We Have Learned, 37-38. 
16 We Were So Far Away: The Inuit Experience of Residential Schools (Ottawa: Legacy of Hope Foundation, 2010): 18- 

24. 
17 TRC, What We Have Learned, 27 - 30 
18 Koller, “Toward a political economy,” 80 – 81.   
19 Paquette and Fallon, First Nations education policy in Canada, 9. 
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at all. Classrooms were severely overcrowded, and curriculum often consisted of simple 

memorization and repetition.20 

Language 

The teaching of English or French was a key component of residential school curricula. At all times, 

even during recreation, students were forbidden to speak Indigenous languages. Students who broke 

this rule were punished, often through physical abuse and corporal punishment. Although students 

sometimes resisted by continuing to speak their languages in secret, the language loss caused by the 

residential school system has had long-lasting impacts on Indigenous communities.21  

Spirituality 

Similarly, Indigenous spirituality was attacked, with students facing punishment for participating in 

traditional cultural or spiritual activities.22 Christian teachings were a key tenet of the residential 

school system, as churches were responsible for administering the schools on a day-to-day basis. 

Indigenous culture was presented as inferior to Christianity, and children were taught that their 

traditional ways of worshipping the Creator were uncivilized and savage.23 The loss of Indigenous 

spirituality continues to have a significant impact on Indigenous communities. Garnet has spoken 

about the ongoing struggle to find his spirituality. He has also described the tension between 

individuals and communities that are moving to reclaim some of the old teachings lost through 

residential schools and those who remain very Christian.  

Health 

Students at residential schools were often left hungry. Their diets consisted mostly of porridge and 

bread, and occasionally some meat, fish, dairy or sugar.24 Although many of the health records from 

residential schools were destroyed by the Department of Indian Affairs, we know that death rates 

were much higher among residential school students than they were for Canada’s general population 

throughout the history of the residential school system. The most common causes of death were 

tuberculosis, influenza, pneumonia, and general lung disease.25  

The government and the Canadian public were made aware of the extremely high levels of 

tuberculosis among residential school students by a report published by Dr. Peter Bryce, the Chief 

Medical Officer for the Department of Indian Affairs, in 1907. Bryce revealed that almost 25 percent 

of all residential school students died because of tuberculosis, an extremely contagious illness that 

spread due to poor sanitation, overcrowding and a reduction in natural immunity. When Bryce 

 
20 TRC, What We Have Learned, 43-44.  
21 TRC, Honouring the Truth, Reconciling for the Future: Summary of the Final Report of the Truth and Reconciliation 

Commission of Canada (2015): 83. http://nctr.ca/assets/reports/Final%20Reports/Executive_Summary_English_Web.pdf.  
22 TRC, What We Have Learned, 52-53 
23 TRC, Honouring the Truth, 220.   
24 Ibid., 56. 
25 Ibid., 60 – 61.  
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criticized the Department for failing to act on the issue, the Department removed him from his 

position.26 

Physical culture was a significant aspect of the residential school experience. For school officials, 

sports, games, and physical activities were a cost-effective means of promoting discipline, obedience, 

and Euro-Canadian behaviours.27 For students, sports offered an opportunity to develop self-

confidence and to take a “break” from the oppressive school environment. By the post-war era, when 

Garnet attended residential school, sports and recreation were a regularly scheduled part of the 

school day, and extra-curricular competitive teams began to form.28  At Pelican, an ice rink was built 

in the late 1940s and a school hockey team, the Black Hawks, was formed.29 The Black Hawks played 

their first game in January 1949 and by the 1953-1954 season hockey culture had grown enough at 

the school to prompt the construction of a second rink.30 

Abuse 

A lack of action taken by churches and the Canadian government also led to rampant abuse in 

residential schools. Regulations related to school discipline were unclear and not enforced, so many 

students were subject to strappings, beatings, and confinement. Some students had their heads 

shaved or were not allowed food.31 As early as the 1880s, government and church officials were 

aware that staff were sexually abusing students, but they took no action. They would continue to 

ignore, dismiss, or cover up tens of thousands of cases of sexual abuse throughout the entire history 

of the residential school system.32 At Pelican, Garnet was sexually abused by dormitory supervisor 

Leonard Hands, who was convicted in 1996 and sentenced to four years in prison for 19 counts of 

indecent assault. Garnet also faced student-on-student abuse, a common type of bullying that has a 

painful and often hidden legacy in Indigenous communities.  

Resistance and Running Away 

Many parents and students in Indigenous communities resisted residential schooling. Some parents, 

for instance, refused to send their children or to return them after summer holidays.33 Students 

resisted the oppressive environments of the schools by subverting disciplines or continuing to speak 

their native languages.34 For students, running away was one of the most effective forms of 

resistance. Most attempted to return to their home communities. Students who did so risked dying 

 
26 First Nations Education Steering Committee, “Indian Residential Schools & Reconciliation: Teacher Resource Guide,” 

(2015): 52. http://www.fnesc.ca/wp/wp-content/uploads/2015/07/PUB-LFP-IRSR-10-2015-07-WEB.pdf;  “Bryce Report,” 

Canadian Museum of History. Last modified June 18, 2017. https://www.historymuseum.ca/blog/bryce-report/. 
27 Braden Paora Te Hiwi, “Physical Culture as Citizenship Education at Pelican Lake Indian Residential School, 1926-

1970,” Ph.D. Thesis, University of Western Ontario, 2015, 14. 
28 Ibid., 16-17. 
29 Ibid., 95-96. 
30 Ibid., 136. 
31 TRC, What We Have Learned, 71 – 74. 
32 Ibid., 75 – 76. 
33 Ibid., 84. 
34 Paquette and Fallon, First Nations education policy in Canada, 11 – 12.  
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from exposure or, if they were caught and returned to the school, severe punishment.35 Parents could 

also be prosecuted if they did not return truant students.36  

At Pelican, the most famous case of runaway students took place in October 1956. The school did not 

inform the police or the Department of Indian Affairs of Charles and Tom Oombash’s disappearance 

until a month later, and the boys were never found.37  

While Garnet was at Pelican, another well-known case of a runaway student took place in Kenora. 

Chanie Wenjack left his school in October 1966 and attempted to walk 400 miles home to his father. 

Wearing only a light windbreaker and equipped with only a few matches and a map, Chanie died of 

exposure and hunger a week after leaving the school.38 Chanie Wenjack’s story recently became the 

subject of a short film and graphic novel written by Gord Downie, the former lead singer of the band 

The Tragically Hip, and illustrator Jeff Lemire.39  

Closure of Residential Schools 
By the end of the Second World War, the ineffectiveness of the residential school system became clear 

and First Nations students and parents continued their resistance to the schools. A 1948 report of 

the Joint Parliamentary Committee on Indian Affairs recommended that First Nations students be 

integrated into provincial or territorial public schools whenever possible.40 In 1951, the Indian Act 

was amended to allow for this devolution of responsibility, with the goal of “bridging the economic 

gap between the Indian and non-Indian in Canada, and to provide each child with the education and 

training necessary for economic competence.”41 Canada’s last residential school would not close until 

1996, but by 1970, the policy of integration had led almost 60 percent of First Nations students to 

transfer to provincial and territorial schools.42  

After the policy of integration began, residential schools were increasingly used as orphanages and 

child-welfare facilities, and by 1960 an estimated 50 percent of children in residential schools were 

there for child-welfare reasons. The increase in apprehension of children became known as the 

“Sixties Scoop” and allowed the Canadian government to continue institutionalize Indigenous 

children.43  

Pelican Lake Indian Residential School closed as a school by 1970, just one year after Garnet left to 

attend high school in Sioux Lookout. It continued to act as a hostel for students attending day schools 

run by the Canadian government and some First Nations groups in the area.44 In 1979, the Northern 

Nishnawbe Education Council (NNEC) was formed by 24 First Nations bands in the Sioux Lookout 

 
35 TRC, What We Have Learned,  85 -86.  
36 Ibid., 88-89. 
37 Ibid., 86. 
38 Ian Adams, “The Lonely Death of Charlie Wenjack,” Maclean’s, February 1, 1967,  

https://archive.macleans.ca/article/1967/2/1/the-lonely-death-of-charlie-wenjack.  
39 Gord Downie and Jeff Lemire. Secret Path (Toronto: Simon & Schuster, 2016).  
40 Senate Committee on [Indigenous] Peoples, “Reforming First Nations Education,” 7. 
41 Koller, “Toward a political economy,” 82; M.-A. Tremblay, F.G. Vallee, and J. Ryan, “A Survey of the Contemporary 

Indians of Canada: Economic, Political, Educational Needs and Policies,” Volume II (Ottawa: Indian Affairs Branch, 1967), 32.  
42 Senate Committee on [Indigenous] Peoples, “Reforming First Nations Education,” 8. 
43 TRC, What We Have Learned, 39. 
44Te Hiwi, “Physical Culture,” 4. 
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area as part of a movement for First Nations control of First Nations education.45  The NNEC later 

opened Pelican Falls First Nations High School in the former residential school building, offering a 

First Nations-controlled curriculum that blends the Ontario high school curriculum with Indigenous 

worldviews, knowledge, and cultures.46 

For more information about the history of residential schools in Canada, see the following resources: 

• David B. Macdonald, The Sleeping Giant Awakens: Genocide, Indian Residential Schools, and 

the Challenge of Conciliation (Toronto: University of Toronto Press, 2019).  

• First Nations Education Steering Committee, “Indian Residential Schools & Reconciliation: 

Teacher Resource Guide,” (2015) http://www.fnesc.ca/wp/wp-

content/uploads/2015/07/PUB-LFP-IRSR-10-2015-07-WEB.pdf.    

• John S. Milloy, A National Crime: The Canadian Government and the Residential School 

System, 1879 to 1986 (Winnipeg: University of Manitoba Press, 2017). 

• Joseph Auguste Merasty, The Education of Augie Merasty (Regina: University of Regina 

Press, 2017).  

• Legacy of Hope Foundation, “100 Years of Loss: The Residential School System in Canada,” 

Teacher’s Guide, 2014, http://100yearsofloss.ca/wp-

content/uploads/2014/04/100YOL_curriculum_web_E.pdf.  

• Legacy of Hope Foundation, “Where are the Children?” http://wherearethechildren.ca/en/.  

• Truth and Reconciliation Commission of Canada, Honouring the Truth, Reconciling for the 

Future: Summary of the Final Report of the Truth and Reconciliation Commission of Canada 

(2015), 

http://nctr.ca/assets/reports/Final%20Reports/Executive_Summary_English_Web.pdf. 

• Truth and Reconciliation Commission of Canada, A Knock on the Door: The Essential History 
of Residential Schools from the Truth and Reconciliation Commission of Canada (Winnipeg: 
University of Manitoba Press, 2016).  

• Truth and Reconciliation Commission of Canada, What We Have Learned: Principles of Truth 

and Reconciliation (2015), 

http://nctr.ca/assets/reports/Final%20Reports/Principles_English_Web.pdf. 

• We Were So Far Away: The Inuit Experience of Residential Schools (Ottawa: Legacy of Hope 

Foundation, 2010), http://legacyofhope.ca/wp-content/uploads/2016/03/wwsfa-english-

min.pdf.  

 
45 “History,” Northern Nishnawbe Education Council  ̧accessed August 2, 2019, 

http://www.nnec.on.ca/index.php/history/.  
46 “Pelican Falls First Nations High School,” Northern Nishnawbe Education Council, accessed August 2, 2019, 

http://www.nnec.on.ca/index.php/pelican-falls-first-nations-high-school/.  

http://www.fnesc.ca/wp/wp-content/uploads/2015/07/PUB-LFP-IRSR-10-2015-07-WEB.pdf
http://www.fnesc.ca/wp/wp-content/uploads/2015/07/PUB-LFP-IRSR-10-2015-07-WEB.pdf
http://100yearsofloss.ca/wp-content/uploads/2014/04/100YOL_curriculum_web_E.pdf
http://100yearsofloss.ca/wp-content/uploads/2014/04/100YOL_curriculum_web_E.pdf
http://wherearethechildren.ca/en/
http://nctr.ca/assets/reports/Final%20Reports/Executive_Summary_English_Web.pdf
http://nctr.ca/assets/reports/Final%20Reports/Principles_English_Web.pdf
http://legacyofhope.ca/wp-content/uploads/2016/03/wwsfa-english-min.pdf
http://legacyofhope.ca/wp-content/uploads/2016/03/wwsfa-english-min.pdf
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Settlement and Apologies 
In the years when residential schools were closing, Indigenous people began to individually and 

collectively call for the prosecution of those who abused students and for compensation for Survivors 

of residential schools. Survivors filed class-action lawsuits against the federal government and 

churches for the treatment they received in the schools, including abuse and the loss of language and 

culture.47 The federal government was forced to negotiate a settlement for the growing number of 

suits, resulting in the approval of the Indian Residential Schools Settlement Agreement (IRSSA) by 

the courts in 2007. This settlement included compensation and support for survivors, support for 

residential school commemoration, and the establishment of the Truth and Reconciliation 

Commission of Canada (TRC). In 2008, Prime Minister Stephen Harper apologized to residential 

school Survivors and Indigenous communities on behalf of Canada, recognizing that the purpose of 

residential schools had been to assimilate Indigenous children into the dominant settler Canadian 

culture by removing them from the care of their families and communities.48 

The Canadian churches that played a role in the creation and administration of the residential school 

system also made public apologies beginning in the 1990s, including the Anglican Church of Canada, 

the Presbyterian Church in Canada, and the United Church of Canada.49  The Truth and Reconciliation 

Commission continues to call for the Pope to make an official apology for the Roman Catholic Church’s 

role in operating residential schools.50  

The Truth and Reconciliation Commission of Canada 
The TRC’s mandate is to research the history and ongoing impacts of residential schools and to share 

this knowledge with all Canadians in an effort to guide a process of reconciliation, meaning the 

establishment of a new, respectful relationship between Indigenous and non-Indigenous peoples in 

Canada.51 It was tasked with holding national events, gathering statements and oral histories about 

the history and legacies of residential schools, recommending reconciliation initiatives to be funded 

by the federal government, establishing a research centre to permanently house the records gathered 

by the commission, and issuing a report with recommendations.52 When this report was published 

in 2015, it included 94 Calls to Action to “redress the legacy of residential schools and advance the 

process of Canadian reconciliation.”53  

The following excerpt from the Executive Summary of the TRC Final Report emphasizes the 

importance of understanding the past in order to work towards reconciliation. 

Reconciliation must support [Indigenous] peoples as they heal from the destructive 

legacies of colonization that have wreaked such havoc in their lives. But it must do even 

more. Reconciliation must inspire [Indigenous] and non-[Indigenous] peoples to 

transform Canadian society so that our children and grandchildren can live together in 

 
47 TRC, What We Have Learned, 98-99. 
48 Ibid. 
49 “Truth and Reconciliation Commission,” Bora Laskin Law Library Research Guides, last updated June 7, 2019, 

https://guides.library.utoronto.ca/c.php?g=527189&p=3698521. 
50 Mia Rabson, “Pope won’t personally apologize for Catholic Church’s role in residential schools,” The Globe and Mail, 

March 27, 2018, https://www.theglobeandmail.com/canada/article-pope-wont-personally-apologize-for-catholic-churchs-role-in/. 
51 TRC, What We Have Learned, 99. 
52 TRC, Honouring the Truth, 23.  
53 Ibid., 319. 
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dignity, peace, and prosperity on these lands we now share. The urgent need for 

reconciliation runs deep in Canada. Expanding public dialogue and action on 

reconciliation beyond residential schools will be critical in the coming years. Although 

some progress has been made, significant barriers to reconciliation remain. The 

relationship between the federal government and [Indigenous] peoples is deteriorating. 

Instead of moving towards reconciliation, there have been divisive conflicts over 

[Indigenous] education, child welfare, and justice. The daily news has been filled with 

reports of controversial issues ranging from the call for a national inquiry on violence 

towards [Indigenous] women and girls to the impact of the economic development of 

lands and resources on Treaties and [Indigenous] title and rights. The courts continue to 

hear [Indigenous] rights cases, and new litigation has been led by Survivors of day 

schools not covered under the Indian Residential Schools Settlement Agreement, as well 

as by victims of the “Sixties Scoop,” which was a child-welfare policy that removed 

[Indigenous] children from their homes and placed them with non-[Indigenous] families. 

The promise of reconciliation, which seemed so imminent back in 2008 when the prime 

minister, on behalf of all Canadians, apologized to Survivors, has faded. Too many 

Canadians know little or nothing about the deep historical roots of these conflicts. This 

lack of historical knowledge has serious consequences for First Nations, Inuit, and Métis 

peoples, and for Canada as a whole. In government circles, it makes for poor public policy 

decisions. In the public realm, it reinforces racist attitudes and fuels civic distrust 

between [Indigenous] peoples and other Canadians. Too many Canadians still do not 

know the history of [Indigenous] peoples’ contributions to Canada, or understand that 

by virtue of the historical and modern Treaties negotiated by our government, we are all 

Treaty people. History plays an important role in reconciliation; to build for the future, 

Canadians must look to, and learn from, the past.54 

It is within the context of the TRC and reconciliation that Garnet chose to share his story, and that 

you and your students are working towards reconciliation by learning about Garnet’s Journey. 

 

For more information about the TRC and the process of reconciliation in Canada, see the following 

resources: 

• Jeff Corntassel, Chaw-win-is, and T’lakwadzi, “Indigenous Storytelling, Truth-telling, and 

Community Approaches to Reconciliation,” English Studies in Canada 35, no. 1 (2009): 137-

159.  

• Murray Sinclair, “What is Reconciliation,” YouTube video, 2:55, posted February 2015, 

https://www.youtube.com/watch?v=Rue_fwy_pLk.  

• Shelagh Rogers, Mile DeGagné, Jonathan Dewar, and Glen Lowry (eds.), Speaking My Truth: 

Reflections on Reconciliation & Residential School (Ottawa: Aboriginal Healing Foundation, 

2012).  (includes a chapter written by Garnet) 

 
54 Ibid., 8 

https://www.youtube.com/watch?v=Rue_fwy_pLk
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• Truth and Reconciliation Commission of Canada, Honouring the Truth, Reconciling for the 

Future: Summary of the Final Report of the Truth and Reconciliation Commission of Canada 

(2015), 

http://nctr.ca/assets/reports/Final%20Reports/Executive_Summary_English_Web.pdf. 

• Truth and Reconciliation Commission of Canada, A Knock on the Door: The Essential History 
of Residential Schools from the Truth and Reconciliation Commission of Canada (Winnipeg: 
University of Manitoba Press, 2016).  
 

• Truth and Reconciliation Commission of Canada, What We Have Learned: Principles of Truth 

and Reconciliation (2015), 

http://nctr.ca/assets/reports/Final%20Reports/Principles_English_Web.pdf. 

 

http://nctr.ca/assets/reports/Final%20Reports/Executive_Summary_English_Web.pdf
http://nctr.ca/assets/reports/Final%20Reports/Principles_English_Web.pdf


17 
 

GARNET’S JOURNEY VIDEO GUIDE 

An Introduction to Garnet’s Journey 
Topic/Theme Video Title Length Video Summary Discussion Questions 

 

Overview of 

Garnet’s Life 

Garnet, Full Circle  21:00 This 21-minute video gives an overview of Garnet’s story, touching on his life 

before, during and after his experiences at Pelican Lake Indian Residential School. 

It also gives a brief overview of why Garnet is sharing his story. This short 

documentary can be used to introduce Garnet’s Journey in a classroom where time 

or curriculum constraints prevent a teacher from showing all of the videos to 

students. 

• What impact did the residential school system have on Garnet?  

• What does Garnet mean when he says that residential schools 

had “intergenerational effects”? 

• Why is Garnet sharing his story? 

• What is “reconciliation”? 

Introducing 

Garnet’s Journey 

1.1 The Eagle Blesses 

Our Project  

1:06 This is the scene at Ningewance Bay on Lac Seul as Garnet and Ashley were 

setting up for their very first interview. Even before the camera was on the 

tripod, an eagle flew overhead, This was a spiritual significance and sanction of 

the project as the appearance of an Eagle has happened many times at key 

moments in Garnet’s life. 

• What do you think the significance of the Eagle is to Garnet and 

his story? 

 

Life Before 

Residential School 

1.2 Life on the Trap 

Line 

7:25 In this video, Garnet reminisces about his early life at Ningewance Bay, part of the 

Lac Seul First Nation territory, from birth to age seven (when he was sent to 

residential school). He lived in a small house with his mother and father, and 

brothers and sister. Other relatives lived nearby. This segment gives you a good 

understanding of what life was like on the trap line in the 1950s and 60s. 

• What was Garnet’s early life like in Ningewance Bay in the 1950s 

and 1960s? 

1.3 Traditional 

Indigenous Names 

2:53 

 

In the Anishnaabe tradition, families were divided into clans. Garnet’s family 

came from the Caribou clan. Other clans included the Bear, the Eagle, the 

Sturgeon, the Moose, and the Loon clans. People were not supposed to marry 

someone from the same clan. Anishnaabe names were given to all babies, 

although by the 1950s most children were also given Christian names . Garnet’s 

Anishnaabe name is Shebagosh. It means “rebirth under the leaves.” Angeconeb 

means “changing feathers.” 

• In Garnet’s family he was known as Shebagosh or Shaybee. Why 

do you think Indigenous families gave their children English, 

Christian names as well as Indigenous names? 

 

Treaties 1.4 Garnet at Map of 

Lac Seul Territory 

5:11 

 

Before colonization, Indigenous people lived on huge tracts of land that weren’t 

defined by provincial or international boundaries. When reserves were created 

(through signed treaties), many people had to move to areas that were much 

smaller than their traditional territories. In this video segment, Garnet shows us 

the traditional territory of his ancestors, as compared to the current Lac Seul First 

Nation land. 

• Garnet talks about the traditional territory of his ancestors and 

the Lac Seul First Nation territory set out in Treaty 3 in 1874. 

How do they compare? 

• Why would the Ojibwe word for “leftovers” be used to refer to 

reserve land? 

• How do you think the lives of Garnet’s family members changed 

after Treaty 3 was signed?  
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What were Residential Schools? 
Topic/Theme Video Title Length Video Summary Discussion Questions 

 

What is a 

residential 

school? 

2.3 Children 

Forced to Attend 

Residential School 

5:05 In the late 1800’s, the Canadian government made it mandatory for all Indigenous children 

under the age of 16 to attend residential school.  The idea was that the only way to assimilate 

them (which was official government policy at that point) was to separate the children from 

their parents and to forbid them from speaking their own language. Although some children 

were allowed to return to their families at Christmas, many did not. Others went home only in 
the summertime, while some children didn’t go home for many years. There are tragic stories of 

children who didn’t see their families for up to 10 years. Other students went missing and have 

never been found. In this video, Garnet talks about how the Residential School policy affected 

children and families at the center of it. 

• What is a residential school? 

• Garnet says that employees at the 

school were tasked with making the 

children “ordinary Canadians.” What 

does he mean by that? 

• How do you think Garnet felt when 

he was separated from his parents? 

• Why would parents send their 

children to a residential school? 

2.1 Car Tour of 

Pelican School Site 

2:20 Garnet Angeconeb attended Pelican Indian Residential School from age seven to twelve — 1963 

to 1969. The original residential school was unceremoniously torn down in 1978. The site is now 

home to a high school for Anishnaabe students from northern First Nations communities. In this 

segment, Garnet shares his feelings about the physical place as he tours the site in 2011. 

• What are some of the emotions 

Garnet might have felt as he toured 

the former site of Pelican Lake 

Indian Residential School? 

2.2 Ojibwe Prayer 

at Pelican School 

Site 

1:53 Garnet attended Pelican Indian Residential School for six years — from September of 1963 to 

June of 1969 — from age 7 to 12. Over those six years he was abused — physically, emotionally, 

spiritually and sexually. The school was torn down in 1978. In its place is a stylized teepee and is 

now a sacred site. Before Garnet and Ashley embarked on the interviews at the site of the former 

residential school, Garnet conducted this prayer under the teepee. 

• Why was it important for Garnet to 

say a prayer at the site of the school 
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Life at Residential School 
Topic/Theme Video Title Length Video Summary Discussion Questions 

 

Life at Residential 

School 

4.6 Elder 

Memories of 

Indian Residential 

School 

7:54 Part of Garnet’s healing process is turning to elders for traditional knowledge and teachings. 

Learning through oral history is a cornerstone of Indigenous tradition. So when Garnet’s 93-

year-old great-uncle Henry (Ogemah) Ackewance summoned him to his home on the Lac Seul 

First Nation, Garnet went. Henry wanted to tell Garnet about what happened to him when he 

attended residential school, beginning around 1927. During their conversation (in Ojibwe), 

Henry told Garnet details about early life on the reserve that possibly no other living person 

knows. He also shared many stories from the early days of Pelican Indian Residential School. 

Sadly, Henry passed away one year after this interview, taking so much knowledge with him. 

• What was life at Pelican like when 

the school first opened? 

• How has Pelican Lake Indian 

Residential School affected multiple 

generations of Garnet’s family and 

community? 

2.4 Early Days at 

Residential School 

4:29 In this video, Garnet talks about his initial impressions of Pelican Indian Residential School. 

When he first went to the school in September of 1963, he was seven years old. He was there for 

six years. Here, he describes the feeling of leaving his loving family to enter an institution where 

he felt no one cared about him. This segment was recorded on the site of the old school. 

 

• How did Garnet’s life change when 

he began residential school? 

• The first thing the staff did at the 

school was issue each child a 

number and school clothing. Why?  

2.5 Church Life at 

Residential School 

2:06 Various Christian denominations ran the Indian Residential Schools in Canada, on behalf of the 

Government of Canada. The government paid the churches a certain amount of money each year, 

based on the number of students attending. Many reports from that era indicated that the funds 

were never sufficient to keep the students properly fed, clothed, and cared for. The school Garnet 

attended, Pelican Indian Residential School, was run by the Anglican Church. In this video 

segment, Garnet describes the role of the Church in the daily lives of Indigenous students. 

• What steps did the school take to try 

to eliminate Garnet’s spirituality, 

values, and identity? 

• What impact do you think this had 

on Garnet?  

2.8 Runaway Boys 3:18 Some Indigenous children ran away from residential school for a multitude of reasons: 

homesickness; physical, emotional and sexual abuse; hunger; fear. We now know many 

authorities knew about this, but didn’t widely report it. The literature shows evidence that 

runaway children from some schools ended up dying of exposure, and most were severely 

punished. Garnet is aware of two brothers who ran away from school in the 1950’s, who were 

never seen again. In this video segment, Garnet tells us what he witnessed when some boys tried 

to run away from Pelican Indian Residential School. 

• Why would students run away from 

residential schools? 
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Abuse at Residential School 
Topic/Theme Video Title Length Video Summary Discussion Questions 

 

Abuse at 

Residential 

School 

2.6 Abuse Begins 

at Residential 

School 

 

 

6:10  In this segment Garnet describes how he lived in fear at his new home, the Pelican Indian 

Residential School. As a seven-year-old boy, away from his parents for the first time in his life, he 

was sexually abused by an older student. It was not an isolated incident, nor was this horrendous 

and extreme kind of bullying uncommon. The student on student abuse remains a very painful 

legacy for many survivors of the residential school experience 

• It is very difficult for Garnet to talk 

about this part of his life. Why do 

you think he is sharing his story 

with so many people now? 

• The bullying and abuse of students 

by other students is a very painful, 

often hidden part of the legacy of 

residential schools. Why do you 

think it is difficult for people to talk 

about this? 

 

2.7 Ongoing Abuse 

by Supervisor 

7:51 Garnet was one of many young boys sexually abused by a dormitory supervisor at the Pelican 

Indian Residential School. Leonard Hands was in charge of about 40 boys every night. A Superior 

Court in Kenora, Ontario, convicted Hands in 1996 on 19 counts of indecent assault. He was 

sentenced to four years in prison. He died while living in in a halfway house in 2000. Other 

victims have come forward since his conviction, claiming that Leonard Hands abused them too. 

2.9 Good Teacher, 

Good Memory 

1:27 Not all was bad at residential school. Garnet does have some good memories from his six years at 

Pelican Indian Residential School, including of some of the teachers. In this segment, he tells us 

about his Grade Two teacher, Miss June Lever. 

 

• How do you think people who 

worked at these schools but were 

not part of the cycle of abuse feel as 

stories like Garnet’s are shared 

publicly? 
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Legacies of Residential Schools 
Topic/Theme Video Title Length Video Summary • Discussion Questions 

 

Legacies of 

Residential 

Schools 

3.1 After 

Residential School 

 

 

2:18 After attending Pelican Indian Residential School for six years, and having been 

abused during those years, Garnet was sent to high school in Sioux Lookout. In 

those days virtually no one acknowledged the abuse that so many Indigenous 

children and teenagers had suffered, so life was very confusing. Some 

experienced an identity crisis. There was no support to help them cope with the 

trauma they had been through. In this segment, Garnet explains how he felt 

when he started high school, at age 13.” 

• What does Garnet mean when he describes the years 

after residential school as “the lost years”? 

• Describe how Garnet’s experiences at residential 

school affected his: 

o Sense of identity 

o Spirituality 

o Emotions 

o Health  

o Family life 

 

3.2 Shame Instilled 2:09 In this interview Garnet describes how the government policy of assimilation 

instilled overwhelming shame in Indigenous children, primarily by forbidding 

them to have any connection with (let alone, pride in) their cultural heritage. 

The children weren’t allowed to speak their own language, they were told their 

family traditions were bad, and they were punished constantly. Garnet draws a 

direct connection between this “brainwashing,” as he calls it, and the sadness, 

anger, and confusion that followed. 

3.3 IRS Effects on 

Family Life 

7:26 In 1978 Garnet married Margaret, a non-Indigenous woman. They had two 

children soon after their marriage. Garnet explains that as a survivor of the 

emotional, physical, sexual and spiritual abuse at residential school, his anger, 

sadness, and frustration often came out at home. He talks about being an 

inadequate parent, and an abuser of alcohol. In this video segment he describes 

how this kind of family stress is common to many Indigenous families, and is 

known as one of the many “intergenerational effects” of the Indian Residential 

School system. He also explains some of the complex issues that exist when one 

spouse is a survivor of childhood abuse. 

 

3.4 Marriages and 

Communities 

Breaking Down 

6:36 Garnet did not share the secret of his abuse with his wife, Margaret, until a 

decade after their marriage. This was an enormous burden to Garnet, and put a 

colossal strain on the relationship. He paints a picture of how that kind of stress, 

combined with the direct trauma many Indigenous people had experienced at 
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the schools, affected his community and others across the country. The result 

has been an epidemic of social problems such as alcoholism, domestic violence, 

and sexual and physical abuse. 

Frozen Lake, Parts 

1 to 3 

20:00 

(total 

of 

three 

videos) 

One cold late afternoon in January 1976, Garnet was drinking beer with friends 

in a bar in Hudson. He said good-bye to his buddies and took off on his 

snowmobile to visit his parents in the small community of Kejick Bay, twenty 

miles away. This is the first of a two-part account of how Garnet nearly lost his 

life that night as he attempted to cross the enormous Lac Seul. Little did he 

know that the next 12 hours would change his outlook – and his life – forever. 

He recounts the story while in a car at the side of Lac Seul.   

• Why was this a life-changing experience for Garnet? 

• How do you think Garnet’s experience that night was 

related to his experiences in the residential school? 

• What effects did this experience have for Garnet – 

physically, emotionally, and spiritually? 

4.5 Secret Legacy 

of Student-on-

Student Abuse 

1:59 Garnet’s healing process has been a long and winding road. It’s included major 

steps forward and frequent setbacks. One of the most difficult impediments to 

moving forward is the fact that some students were abused by other, usually, 

older students. They were not living in a safe environment, and neither the 
bullies nor the victims were getting the emotional support or guidance all 

children need. This video highlights the complexities of living in communities 

where survivors and abusers cross paths, even decades later. Garnet and Ashley 

recorded this interview outdoors, on the site of the former Pelican Indian 

Residential School. The sound quality is not ideal with the noisy wind in the 

background – but perhaps it is symbolic of the turbulent times of the student on 

student abuse. 
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Disclosure of Abuse at Residential School 
Topic/Theme Video Title Length Video Summary Discussion Questions 

 

Disclosure of 

Abuse 

4.1 Silence Ends 6:50 For two decades, Garnet buried the confusion, pain, sadness, and anger caused by the abuse 

suffered at residential school. But one day in the Fall of 1990, he read an article in the Globe and 

Mail, in which then Assembly of Manitoba Chiefs Grand Chief, Phil Fontaine, disclosed that he had 

been sexually abused at residential school. For Garnet, the floodgates opened. In this video 

segment he describes the effect of that event 

 

• What was Garnet’s reaction to 

reading this article? What emotions 

did he feel? 

• Why do you think it took a 

newspaper article to prompt Garnet 

to disclose the sexual abuse he 

suffered at residential school? 

4.2 Beginning 

Disclosure 

6:34 In 1968, when he was 12 years old, and still attending Pelican Indian Residential School, Garnet 

was selected to participate in a student exchange program. The trip took him to San Antonio, 

Texas, with a visit to Ottawa as part of the itinerary. It was a wonderful adventure for Garnet, 

especially to get away from Leonard Hands, the school dormitory supervisor who sexually 

abused him. In this video segment Garnet describes another visit to Ottawa 25 years later. On 

that visit, in 1993, a shocking coincidence occurred that was upsetting and disturbing. It 

prompted Garnet to finally go public about Leonard Hands. 

• How do you think Garnet felt when 

he read the article about Leonard 

Hands in 1993? 

• Why did this story prompt Garnet to 

go public with his story of abuse? 

4.3 The Abuser 2:46 Talking about his abuser (dormitory supervisor Leonard Hands) has always been one of the 

hardest parts of disclosure and moving forward. In this video segment, Garnet offers a frank, if 

difficult, assessment of how he viewed (and still views) the man who, eventually, was convicted 

of abusing 19 boys at Pelican Indian Residential School. In the ensuing years, more people 

disclosed abuse by Leonard Hands, but never pursued legal action. 

• What does Garnet tell us about his 

abuser, Leonard Hands? 

 

 

 

 

 

 

 

 



24 
 

 

Healing and Reconciliation 
Topic/Theme Video Title Length Video Summary Discussion Questions 

 

Healing and 

Reconciliation 

4.4 Forgiveness 

Ceremony 

7:59 In 1996, Leonard Hands, the dormitory supervisor at Pelican Residential School, was sent to jail 

for abusing 19 boys at the school. He died several years later, before Garnet had the opportunity 

to forgive him in person. In this video segment, you will hear excerpts from Garnet’s forgiveness 

ceremony, held in May 2002, on the site of the former school at Pelican. The songs (just snippets 

included here) were part of the ceremony. 

• Why did Garnet hold this ceremony 

to publicly forgive Leonard Hands? 

• Why do you think he chose to hold 

the ceremony on the former site of 

Pelican Residential School? 

5.1 TRC Interim 

Report 

6:40 The Truth and Reconciliation Commission (TRC) was set up in conjunction with the Indian 

Residential Schools Settlement Agreement with a budget of $60-million over five years.  Its 

mandate is to learn the truth about what happened in residential schools and to inform all 

Canadians about what happened. On February 24, 2012, the Commission tabled its Interim 

Report, at a TRC event in Vancouver. The report contained 20 recommendations, including a call 

for provinces and territories to develop teaching materials for public schools about the 

residential school system. Garnet Angeconeb was being interviewed 

for www.garnetsjourney.com that day in Sioux Lookout. In this video segment, Garnet shares 

some of his thoughts about moving forward with the TRC recommendations. 

• Why was the publishing of the TRC’s 

Interim Report significant for 

Garnet?  

• Why was it significant for Canadians 

in general? 

 

5.2 Seeds of Hope 3:29 In this video segment, Garnet Angeconeb looks to the future — and in so doing, explains why he 

is telling his life story (from residential school to the healing journey he is now on) on this 

website, publicly. His pride and joy are his two children and three grandchildren. He is doing this 

for them — so they will have a better future. You will note that in this segment, Garnet is fighting 

with the wind on the shores of Pelican Lake (where the residential school used to be), so forgive 

the fact that viewers might have to strain a bit to hear clearly at times. The content is one of the 

most important messages in Garnet’s story. 

• How does Garnet’s definition of 

“reconciliation” compare to that of 
the Truth and Reconciliation 

Commission and its 94 Calls to 

Action? 

 

5.3 Who Would I 

Be? 

3:11 Garnet explains that he would give anything to turn back the clock to before his way of life was 

taken away. He often wonders who he would have become if he didn’t go to residential school.  
• What struck you about this video? 

 

 

http://www.garnetsjourney.com/
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HANDOUT AND ACTIVITY GUIDE 
Activity/Handout Title Time 

Required 

Summary 

Why Were Residential Schools 

Created? 

45 

minutes 

Through analysis of primary sources, students will work in small groups to answer the question, “Why were residential schools created?”  

The Bryce Report 30 

minutes 

Students analyze an article about Dr. Peter H. Bryce’s 1907 report on the conditions of residential schools. They will summarize Bryce’s findings and answer the 

question “Did Canadians know how bad conditions were in residential schools?” in a class discussion. 

Closure of Residential Schools 20 

minutes 

Students are introduced to the following facts: 

• By the 1940s, First Nations resistance to residential schools, and continued reports of how ineffective they were, led the Canadian government to begin 

closing residential schools. They began moving Indigenous students to provincial public schools.  

• Many residential schools, including Pelican Lake, became hostels for students to stay in if they lived too far from a public school.  

• By the 1970s, the drop-out rate for Indigenous students was still four times the national average (it was 96% in 1971, according to a report published by the 

House of Commons Standing Committee on Indian Affairs).  

 

Students discuss the following questions as a class: 

• Why do you think moving Indigenous students to provincial schools did not improve graduation rates? 

• In what ways was this system of “integration” different from the residential school system? In what ways was it similar? 

• After leaving residential school, Garnet lived with a family in Sioux Lookout while he attended high school. How do you think he felt about this experience? 

The “New Monster”: The Legacies of 

Residential Schools 

35 

minutes 

Students read and discuss an article written by Senator Murray Sinclair about the child welfare system in Canada and its relationship to the history of residential 

schools.  

Article Analysis: Disclosure of Abuse 25 

minutes 

Students read and summarize the main points of the 1990 article that Garnet read about Philip Fontaine’s disclosure of his experience of abuse in residential school.  

A New Mission and Vision for 

Pelican Residential School 

15 

minutes 

Students read the Mission and Vision statements of the Northern Nishnawbe Education Council, which operates Pelican Falls First Nations High School on the former 

site of the residential school Garnet attended. Students then discuss the following questions: 

1. How do this Mission and Vision compare to that of Pelican Lake Residential School and the residential school system as a whole?   

2. Why is it significant that the Pelican Falls First Nations High School is built on the former site of Pelican Lake Residential School?  

Truth and Reconciliation Timeline 

Investigation 

25 

minutes 

In groups of two, students use the Garnet’s Journey timeline to summarize and assess the significance of several important events: the announcement of the Indian 

Residential Schools Settlement Agreement, the launch of the Truth and Reconciliation Commission, the Government of Canada’s apology for residential schools, and 

the Truth and Reconciliation Commission’s visit to Sioux Lookout. 

http://www.nnec.on.ca/index.php/misson-vision/
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TRC Calls to Action 30 

minutes 

In small groups or pairs, students summarize the TRC’s Calls to Action in their own words. 

Lessons Learned 20 

minutes 

Students read an speech made by Garnet about Survivors’ feelings about the progress of reconciliation in Canada. They then discuss the following questions as a 

class: 

• How has the process of reconciliation impacted Survivors, positively and negatively? 

• How does this speech add to your understanding of what reconciliation means to Garnet? 

What does Reconciliation Mean to 

Me? 

Several 

lessons 

Students complete a final assessment for the Garnet’s Journey unit, answering the question “What Does Reconciliation Mean to Me?” 
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10-Lesson Unit Plan
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Unit Plan Overview 
Module Title Student Learning Goals Time 

Required 

Lesson Descriptions 

Garnet, Full 

Circle 

 

By the end of this module, 

 

I will be introduced to Garnet Angeconeb and 

the impacts of the residential school system in 

Canada. 

45 minutes This optional module is intended to introduce students to Garnet and his story. 

It can be used to introduce the Garnet’s Journey unit plan, or to adapt the unit to a 

shorter timeframe. The 21-minute documentary and discussion questions can be 

paired with any of the videos or activities from subsequent lessons depending on 

time, student interest, and curriculum focus in your classroom. 

Garnet’s 

Early Life on 

the Trap Line 

 

By the end of this module,  

 

I will understand what Garnet’s life was like 

before his experience at residential school. 

 

1.25 hours  

(1 lesson) 

Lesson 1: After brainstorming to assess students’ prior knowledge of residential 

school history, students will be introduced to Garnet Angeconeb and the website 

Garnet’s Journey. Through discussion of several Garnet’s Journey videos, students will 

explore Garnet’s life before attending residential school. They will also learn some 

key terms and ideas related to Indigenous history, culture, and knowledge.  

Residential 

School 

 

By the end of this module, 

 

I will be able to explain how and why 

residential schools were created in Sioux 

Lookout, in Northern Ontario, and across 

Canada. 

 

I will understand what daily life was like for 

Garnet and for other students at residential 

schools in Canada in the 1960s. 

 

I will understand the lasting impact of 

emotional and physical abuse on residential 

school students and Survivors.  

3.75 hours 

(3 lessons) 

Lesson 2.1: Through discussion of several Garnet’s Journey videos and analysis of 

primary sources, students will explore the reasons for the creation of the residential 

school system. 

 

Lesson 2.2: Through discussion of several Garnet’s Journey videos, as well as a 

variety of primary sources, students will learn about daily life for students at 

residential school. They will then create a journal entry that reflects on Garnet’s 

experiences and emotions during his first years at residential school.  

 

Lesson 2.3: In this lesson, students will reflect on Garnet’s experience of abuse while 

attending residential school. They will watch and discuss several videos in which 

Garnet reveals his story of abuse. They will also use primary sources to explore 

whether most Canadians were aware of the conditions in residential schools.  



29 
 

The Lost 

Years 

 

By the end of this module, 

 

I will be able to explain when, how and why 

residential schools were closed in Sioux 

Lookout and in Canada as a whole.  

 

I will understand the emotional, spiritual, 

physical, and social impacts that residential 

school had and continues to have for Garnet, 

his family, and his community. 

2.5 hours 

(2 lessons) 

Lessons 3.1 & 3.2: In these lessons, students will explore the legacy of residential 

schools for Survivors, including Garnet, and their families and communities. Through 

discussion of several videos and analysis of primary sources, students will learn why 

the residential school system ended and how its effects on Indigenous peoples in 

Canada endure.  

 

Disclosure, 

Healing, and 

the Journey 

Forward 

 

By the end of this module, 

 

I will understand why Garnet has shared his 

story with Canadians and what his hopes for 

the future are. 

 

I will be able to explain why the Truth and 

Reconciliation Commission was created and 

what it achieved.  

 

I will understand that the meaning of 

“reconciliation” can vary, and I will reflect on 

what the term means to me. 

 

5 hours 

(4 lessons) 

 

Lesson 4.1: Disclosure: Through an article analysis and discussion of several 

Garnet’s Journey videos, students will learn about the factors that led Garnet to 

disclose his experience of abuse at residential school. They will explore the impact of 

Garnet’s disclosure and that of other Survivors on Indigenous communities and on 

Canada as a whole.  

Lesson 4.2: Healing and Reconciliation: Through discussion of several Garnet’s 

Journey videos and an analysis of a digital timeline, students will develop their 

understanding of how survivors, Indigenous communities, and the Canadian 

government have responded to the ongoing impacts of residential schools. They will 

begin to learn about the Truth and Reconciliation Commission, including its mandate 

and findings.  

Lesson 4.3: Defining Reconciliation: By discussing and summarizing them in small 

groups, students will develop an understanding of the Truth and Reconciliation 

Commission’s 94 Calls to Action and how they will have an impact on the relationship 

between Indigenous and settler Canadians. Students will view and discuss several 

Garnet’s Journey videos and complete an accompanying activity that helps them 

understand Garnet’s vision of reconciliation. Finally, the teacher will introduce the 

final assessment for this unit, “What Does Reconciliation Mean to Me?” 

Lesson 4.4: What Does Reconciliation Mean to Me?: After watching a short 

Garnet’s Journey video that will help them think about Garnet’s story and why he 

chose to share it with the public, students will continue to work on their final 

assessment, “What Does Reconciliation Mean to Me?” 
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Optional Introductory Lesson: Garnet, Full Circle 
Description  

This optional module is intended to introduce students to Garnet and his story. It can be used to introduce 

the Garnet’s Journey unit plan, or to adapt the unit to a shorter timeframe. The 21-minute documentary and 

discussion questions can be paired with any of the videos or activities from subsequent lessons depending 

on time, student interest, and curriculum focus in your classroom. 

Time Required: 45 Minutes 

Learning Goals 

By the end of this lesson, 

• I will be introduced to Garnet Angeconeb 

and the impacts of the residential school 

system in Canada. 

Success Criteria 

By the end of this lesson, 

• I will be able to explain what a residential 

school is and what impacts residential 

schools had on Garnet and on Indigenous 

communities in Canada 

Garnet’s Journey Videos 

• Garnet, Full Circle 

Other Materials Required 

• A projector or screen to show videos 

Room Set Up  

As in the other lessons in this unit, desks and chairs should be arranged so that they create a circle that 

includes the teacher and students. This arrangement evokes the First Nations oral tradition of “talking 

circles,” which are used as a tool for discussion, conflict resolution, and celebration. All voices in the circle 

are equal and respected. For parts of the lesson using the whiteboard, students on one side of the circle 

may need to temporarily turn their chairs to face that side of the room or move their desks to form a 

horseshoe shape.  

 

Assessment For Learning 

• Brainstorming 

• Video discussion 

Assessment As Learning 

• Brainstorming 

Assessment Of Learning 

• No assessments of 

learning are included in 

this lesson 

Lesson Content 

 

Brainstorm: What do we know about residential schools? 

Using a white board, chalk board, or chart paper, ask students what they know about 

residential schools, and jot their ideas and associations down. Some students may have studied 

residential school history numerous times, but the topic may be totally new for other students. 

Reassure students that all of us have valuable contributions to make to discussions, regardless 

of how much prior knowledge we begin with. You may also wish to add your own knowledge 

and ideas to the discussion. More information can be found in the Garnet’s Journey Historical 

Backgrounder. 

10 

minutes 

Video and Discussion: Garnet, Full Circle 

Explain to students that they will be exploring Garnet’s Journey, a website that shares the story 

of Garnet Angeconeb, a residential school survivor, journalist, elder, and community leader 

from the Lac Seul First Nation in Northern Ontario 

Play the Garnet, Full Circle documentary.  

After playing the video, discuss the following question as a class: 

1. What impact did the residential school system have on Garnet?  

2. What does Garnet mean when he says that residential schools had “intergenerational 

effects”? 

3. Why is Garnet sharing his story? 

4. What is “reconciliation”?  

35 

minutes 
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Lesson 1: Introducing Garnet’s Journey 
Description  

After brainstorming to assess students’ prior knowledge of residential school history, students will be 

introduced to Garnet Angeconeb and the website Garnet’s Journey. Through discussion of several Garnet’s 

Journey videos, students will explore Garnet’s life before attending residential school. They will also learn 

some key terms and ideas related to Anishnaabe and Ojibwe history, culture, and knowledge.  

 

Time Required: 75 Minutes 

 

Learning Goals 

 

By the end of this lesson, 

• I will understand what Garnet’s life was 

like before his experience at residential 

school. 

 

Success Criteria 

 

By the end of this lesson, 

• I will be able to define the following key 

terms and discuss how they relate to 

Garnet’s story:  Indigenous, Anishnaabe, 

Ojibwe, traditional land, treaties, reserves, 

oral history 

• I will share my reflections on Garnet’s early 

life through a talking circle discussion with 

my classmates 

Garnet’s Journey Videos 

• 1.1 “The Eagle Blesses Our Project” 

• 1.2 “Life on the Trap Line” 

• 1.3 “Traditional Anishnaabe Names” 

• 1.4 “Garnet at Map of Lac Seul Territory” 

Other Materials Required 

• Whiteboard, chalkboard, or chart paper 

• A projector or screen to show videos 

 

Room Set Up  

As in the other lessons in this unit, desks and chairs should be arranged so that they create a circle that 

includes the teacher and students. This arrangement evokes the First Nations oral tradition of “talking 

circles,” which are used as a tool for discussion, conflict resolution, and celebration. All voices in the circle 

are equal and respected. For parts of the lesson using the whiteboard, students on one side of the circle 

may need to temporarily turn their chairs to face that side of the room or move their desks to form a 

horseshoe shape.  

Assessment For Learning 

• Brainstorming 

• Video discussions 

 

Assessment As Learning 

• Brainstorming 

 

 

Assessment Of Learning 

• No assessments of 

learning are included in 

this lesson 

Lesson Content 

 

Introduction: Land Acknowledgement 

Open the class with a statement like the following: “Before we start today’s class, I want to 

honour and thank the people of the [name of First Nation whose territory your school is located 

on], whose traditional territory we are learning on today.”  

 

After this land acknowledgement, discuss the following questions as a class: 

1. Does anyone know who the [name of First Nation whose territory your school is 

located on] are?  

2. What does the word “Indigenous” mean? 

10 

minutes 
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Teacher note: through this discussion, students should come to understand the following 

terms and ideas: 

• Through this land acknowledgement, we show our gratitude to the Indigenous people 

whose traditional territory our class is learning on. 

• The term “Indigenous” refers to the first peoples who originally inhabited a place, since 

time immemorial, before it was settled and colonized by groups from other parts of the 

world. In Canada, there are three distinct groups of Indigenous Peoples: Inuit (the first 

peoples of the Arctic), First Nations (the first peoples of North America, south of the 

Arctic), and Métis (a distinct group who descended from the historical joining of First 

Nations and European cultures).  

• First Nations peoples were incorrectly called “Indians” when European explorers first 

arrived in North America, as they thought they had reached Asia. This term is incorrect 

and is now considered disrespectful, although it does appear in many historical legal 

documents (including the legislation of the Indian Act, which was introduced in Canada 

in 1876). 

• The term “traditional territory” refers to the land that Indigenous Peoples lived on and 

cared for.  

Talking Circles 

Ask the students if any of them have participated in a talking circle before, and how it made 

them feel to participate in one. Explain that for this unit, the class will often be arranged in a 

talking circle, which many First Nations use as a way to bring people together in discussions 

and celebrations. In a talking circle, everyone’s voice is equal. It is a safe space where ideas can 

be shared without fear of judgement or interruption.  

 

5 

minutes 

Brainstorm: What do we know about residential schools? 

 

Using a white board, chalk board, or chart paper, ask students what they know about 

residential schools, and jot their ideas and associations down. Some students may have studied 

residential school history numerous times, but the topic may be totally new for other students. 

Reassure students that all of us have valuable contributions to make to discussions, regardless 

of how much prior knowledge we begin with. You may also wish to add your own knowledge 

and ideas to the discussion. More information can be found in the Garnet’s Journey Historical 

Backgrounder. 

 

10 

minutes 

 

Introducing Garnet’s Journey 

 

Introduce Garnet’s Journey to the class by sharing the following facts:  

• Garnet’s Journey is a website that shares the story of Garnet Angeconeb, a residential 

school survivor, journalist, elder, and community leader from the Lac Seul First Nation 

in Northern Ontario 

• Garnet is Anishnaabe. Anishnaabeg, the plural of Anishnaabe, translates to “original 

people.” It is a collective name for a number of peoples who speak dialects of 

Anishnaabemowin, a language also referred to as Ojibwe.  

• The videos we will be watching were created by Garnet and Ashley Wright, who is a 

journalist and a good friend of Garnet’s 

• Garnet’s videos are oral histories, or accounts of the past passed on through spoken 

word. Oral history is a tool that is frequently used by modern historians, but it is also 

how Indigenous peoples have traditionally transmitted history and knowledge   

• Garnet and Ashley did not originally intend for these videos to be made public – they 

were to act as transcripts for a book that they were writing together about Garnet’s 

5 

minutes 
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life. They chose to share the videos because of how powerful they are, but you may 

notice some poor sound or video quality at times because of their original purpose. 

Discussion: “The Eagle Blesses Our Project”  

Tell students that you will be showing the first of Garnet’s videos, in which an eagle appears as 

Garnet begins sharing his story. The eagle holds a special place in many First Nations because it 

flies so high in the heavens that it is connected to the Creator. You may have seen eagle feathers 

used in First Nations ceremonies or regalia (clothing worn for ceremonies like powwows).  

Play Video 1.1, “The Eagle Blesses Our Project” 

 

After playing the video, discuss the following question as a class: 

1. What do you think the significance of the Eagle is to Garnet and his story? 

8 

minutes 

Discussion: “Life on the Trap Line” 

Explain that Garnet grew up in Ningewance Bay in Northern Ontario, in Lac Seul First Nation 

traditional territory. His family’s way of life was based around a trap line, which is a series of 

traps set up to catch animals. Trappers, like Garnet’s family members, use their knowledge of 

the land around their home to set a route for hunting and trapping. They would use furs and 

pelts for clothing, shelter, and food, or, when Garnet was growing up, trade them in at a 

Hudson’s Bay Company post for food or other goods. Many Indigenous people and communities 

still use trap lines today. 

 

Play Video 1.2, “Life on the Trap Line.” 

 

After playing the video, discuss the following question as a class: 

1. What was Garnet’s early life in Ningewance Bay like in the 1950s and 1960s?  

15 

minutes 

Discussion: “Traditional Indigenous Names” 

Tell students that in the next video, Garnet will tell them about the significance of his name. 

 

Play Video 1.3, “Traditional Indigenous Names.” After playing the video, discuss the following 

question as a class: 

1. In Garnet’s family he was known as Shebagosh or Shaybee. Why do you think 

Indigenous families gave their children English, Christian names as well as Indigenous 

names? 

7 

minutes 

Discussion: “Garnet at Map of Lac Seul Territory” 

Explain to students that in the next video, Garnet will talk about the traditional territory of his 

ancestors. As many Europeans settled in Canada in the late 1800s, the British (and later 

Canadian) government began signing treaties, or agreements, with First Nations living on land 

that they wanted to settle themselves. While First Nations saw these treaties as agreeing to 

share the fruits of the land, settler Canadians saw them as an agreement that First Nations 

would give up most of their land. First Nations were granted “reserves,” or land set aside for 

their use only under the Indian Act.  

 

Play Video 1.4, “Garnet at Map of Lac Seul Territory.” After playing the video, conclude the 

lesson with a discussion of the following questions: 

1. Garnet talks about the traditional territory of his ancestors and the Lac Seul First 

Nation territory set out in Treaty 3 in 1874. How do they compare? 

2. Why would the Ojibwe word for “leftovers” be used to refer to reserve land? 

3. How do you think the lives of Garnet’s family members changed after Treaty 3 was 

signed?  

15 

minutes 
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Lesson 2.1: What is a residential school? 
Description  

Through discussion of several Garnet’s Journey videos and analysis of primary sources, students will 

explore the reasons for the creation of the residential school system. 

 

Time Required: 75 Minutes 

Learning Goals 

 

By the end of this lesson, 

• I will understand how and why residential 

schools were created in Sioux Lookout, in 

Northern Ontario, and across Canada. 

 

Success Criteria 

 

By the end of this lesson, 

• I will share my reflections on Garnet’s 

experiences at residential school through a 

talking circle discussion with my 

classmates. 

• I will use primary sources to explain why 

residential schools were created in Canada 

Garnet’s Journey Videos 

• 2.1 “Car Tour Pelican School Site” 

• 2.2 “Ojibway Prayer at Pelican School Site” 

• 2.3 “Children Forced to Attend Residential 

School” 

 

Other Materials Required 

• Whiteboard, chalkboard, or chart paper 

• A projector or screen to show videos 

• Online Map 

• “Why Were Residential Schools Created? 

primary source handouts 

Room Set Up  

As in the other lessons in this unit, desks and chairs should be arranged so that they create a circle that 

includes the teacher and students. This arrangement evokes the First Nations oral tradition of “talking 

circles,” which are used as a tool for discussion, conflict resolution, and celebration. All voices in the circle 

are equal and respected. For parts of the lesson using the whiteboard, students on one side of the circle 

may need to temporarily turn their chairs to face that side of the room or move their desks to form a 

horseshoe shape.  

Assessment For Learning 

• Video discussions 

• Primary Source Analysis 

 

 

Assessment As Learning 

• Video discussions 

Assessment Of Learning 

• Any of the assignments 

may be graded, but this is 

based on the teacher’s 

discretion 

Lesson Content 

 

Introduction: “Children Forced to Attend Residential School” 

Ask students to recall that yesterday they began learning about Garnet Angeconeb’s life at 

Ningewance Bay, before he became a student at a residential school in Sioux Lookout, Ontario.  

 

Play Video 2.3, “Children Forced to Attend Residential School.” 

 

After playing the video, discuss the following questions as a class: 

1. What is a residential school? 

2. Garnet says that employees at the school were tasked with making the children 

“ordinary Canadians.” What does he mean by that? 

3. How do you think Garnet felt when he was separated from his parents? 

4. Why would parents send their children to a residential school? 

15 

minutes 
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Discussion: “Car Tour of Pelican School Site” 

Explain to students that the next two videos show Garnet returning to the site of the school he 

attended, Pelican Lake Indian Residential School, in Sioux Lookout.  

 

Play Video 2.1, “Car Tour of Pelican School Site” and video 2.2, “Ojibway Prayer at Pelican 

School Site.” 

 

After playing the video, discuss the following question as a class: 

1. What are some of the emotions Garnet might have felt as he toured the former site of 

Pelican Lake Indian Residential School? 

10 

minutes 

Discussion: “Anishnaabe Prayer at Pelican School Site” 

 

Play Video 2.2, “Ojibway Prayer at Pelican School Site.” 

 

After playing the video, discuss the following question as a class: 

1. Why was it important for Garnet to say a prayer at the site of the school? 

5 

minutes 

Why were residential schools created? 

Introduce the history of residential schools to students by sharing the following facts: 

• The Canadian government and Christian churches in Canada created the Residential 

School system in the 1880s. The last residential school in Canada closed over 100 years 

later, in 1996. 

• Construction of Pelican Lake Indian Residential School began in 1925. Garnet’s uncle, 

Henry Ogemah Ackewance, was eight years old when he was taken to the school along 

with other young boys to help finish construction, and the school officially opened in 

1929. Garnet became a student in 1963.  

Explain that in this activity, students will be answering the key question “Why were residential 

schools created?” 

 

Divide students into eight groups and hand out copies of one primary source document to each 

group (note: some sources can be omitted to allow for smaller classes, or more than one group 

can analyze the same source in larger classes).  

 

Explain that these primary sources are from different time periods – as early as the 1870s and 

as late as the 1960s – but they all tell us something about what the goals of the Canadian 

government and Canadian churches were in building the residential school system. Ask 

students to read through their sources as a group and answer the following questions: 

• What is this document? 

• What does it tell us about why residential schools were created? 

They can use the context descriptions and guiding questions at the top of the pages to assist 

them. 

 

When all groups have prepared their answers, they should share them with the class orally. 

They can record their findings on the board or chart paper or, as they share, the teacher can 

record a concise version on the whiteboard. 

 

To conclude the class, ask students to record the class’s answers to the key question (why were 

residential schools created?) in their notes.  

45 

minutes 
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Handouts: Why Were Residential Schools Created? 
Source 1: A Day School at Lac Seul?  (1964) 

The following letter, dated February 1964, was written by R.F. Battle, an official in the Indian 

Affairs Branch of the Department of Citizenship and Immigration. In it, he asks the Deputy 

Minister of Citizenship and Immigration to consider whether a day school or residential 

school should be operated in Lac Seul. Day school students continue living with their families, 

while residential school students live at the school. At the time, some communities were 
asking that day schools be built so students could continue to living in their family homes.  

Words or phrases in square brackets are not part of the original text. They have been added to 

make the documents easier to follow. Ellipses (…) are included when some parts of the 
document have been edited out to shorten the reading.  

Use the following questions to help you analyze this source: 

• Does Battle feel that a day school should be built in Lac Seul? Why or why not? 

• What method does Battle wish to use to encourage more students from Lac Seul to 

attend a residential school? 
 

Source: Correspondence from R.F. Battle to the Deputy Minister of Citizenship and Immigration, 26 February 

1964, RG 10, Box 11436, File 494/6-1-475, Indian Affairs Record Group, Library and Archives Canada, 

Ottawa, Ontario, Canada.  

February 26, 1964 

Memorandum to the Deputy Minister 

The Lac Seul Band is scattered along the length of Lac Seul Reserve in such a manner as 

to make the provision [plan] for day schools difficult. There is not a sufficient 

concentration of Indian families in any one area to warrant the operation of a day 

school. About 150 of the school aged children of the Lac Seul Band are receiving their 
education in residential schools, private schools and public schools. 

There is a small community established at Lac Seul Post and it is here that the seasonal 

school operated in the summer holidays until the Department was forced to discontinue 

it because of low enrolment. Trapping is the main economy of the Indians and from 

September to June, they move their trap lines accompanied by the women and children. 

The Department has endeavoured to persuade as many of the parents as possible to 
leave their children behind so that they may be placed in residential schools. 

The Department is watching developments at Lac Seul Post carefully. There is a 

possibility of a lumber industry developing at Lac Seul Port which might result in the 

establishment of a stable community where the Indians would remain the year around. 

Under these circumstances, the Department would construct a day school… 

R.F. Battle 

 

 

Di 
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Source 2: A Day School at Lac Seul? (1953) 

The following letter, dated November 1953, was written by G. Swartman, an Indian Agent in 

Sioux Lookout. Indian Agents were non-Indigenous employees of the Canadian government 

who enforced government policies on reserves. In this document, Swartman responds to the 

question of whether it would be “practical” to operate a day school on the Lac Seul reserve. 

At the time, some communities were asking that day schools be built so students could 

continue to live with their families instead of in school residences. 

Words or phrases in square brackets are not part of the original text. They have been added to 

make the documents easier to follow. Ellipses (…) are included when some parts of the 
document have been edited out to shorten the reading. 

Use the following questions to help you analyze this source: 

• Does Swartman feel that a day school should be built in Lac Seul? Why or why not? 

• What method does Swartman suggest using in the future to encourage children in 

the community to attend a day school? 
 

Source: Correspondence from G. Swartman to R.F. Davey, 12 November 1953, RG10, Box 11446, File 494/25-
1-016, Indian Affairs Record Group, Library and Archives Canada, Ottawa, Ontario, Canada.  

 

 

Sioux Lookout, Ontario 
November 12, 1953 
 
Indian Affairs Branch, Ottawa 
 
Re: Day School at Lac Seul 
 
In reply to Mr. Davey’s [an Indian Affairs official] letter of October 5…I would say that at 
present it is not practical to attempt to operate a day school at Lac Seul on a ten-month 
basis. Most of the Lac Seul Band members with children of school age have traplines far 
removed from the reserve and as a result very few children are on the reserve during 
the trapping season. There is also a large percentage of the Lac Seul children attending 
residential schools. 
 
Apparently Mr. Daley had the idea that some sort of a residential school could be 
conducted at Lac Seul where the children could be left during their parents’ absence. 
 
Until such time as we can educate the mothers to remain at home throughout the school 
year instead of moving away to the winter camps with their men, it would be useless to 
attempt to operate a school at Lac Seul except in summer.  
 
G. Swartman 
Superintendent 
Sioux Lookout Agency 
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Source 3: Educational Activities in Anglican Residential Schools 

The Anglican, Catholic, United, and Presbyterian churches of Canada were commissioned by 

the Government of Canada to establish residential schools with the government’s financial 

support.  Pelican Lake Residential School, which Garnet attended, was operated by the 

Anglican Church of Canada. This speech, delivered by Reverend T.B.R. Westgate at a meeting 

of the Anglican Church of Canada’s governing body in 1924, outlines the “educational 

activities” used in the Church’s residential schools.  

Words or phrases in square brackets are not part of the original text. They have been added to 

make the documents easier to follow. Ellipses (…) are included when some parts of the 
document have been edited out to shorten the reading. 

Use the following questions to help you analyze this source: 

• What kinds of activities did residential school students participate in?  

• Based on these activities, what do you think the Church’s goals for these schools 

were? 

Source: Address by Reverend T.B.R. Westgate, General Synod. Minutes, September 1924, Anglican Church of 
Canada General Synod Archives, http://archives.anglican.ca/en/permalink/official6643, accessed 10 
December 2018.  

 

 

The Educational Activities may roughly be divided into two classes, namely:-- (1) those 
within the Class-Room and the Chapel, and which deal chiefly with the development of 
the intellectual and spiritual side of the child's life, and (2) those in other parts of the 
main building, such as the kitchen, the sewing room and the laundry, as well as on the 
farm and garden, and which have a closer bearing on the development of the physical 
and practical side.  
 
With regard to the development of the intellectual side the Commission have been 
largely instrumental [involved] in securing the adoption, as the syllabus of instruction 
[curriculum] in each school, of the syllabus which is prescribed by the Department of 
Education in the Province in which the school is situated… 
 
With regard to the spiritual development, they have laid emphasis on the necessity of 
systematic Biblical instruction and definite Church teaching…as a help and a guide to 
the better understanding of the fundamental principles of the Christian faith as held by 
our Church…  
 
With regard to the development of the physical side of the child's life, the girls are 
taught household economics in the branches mentioned, and in other branches of 
practical education as well, such as basketry, bead-work, etc., while the boys are 
instructed in the care of live-stock, including poultry, and in farming and gardening, and 
the use and care of farming and gardening implements. 
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Source 4: “Simply a Savage who can Read and Write” 

The following speech was delivered in May 1883 by Sir John A. Macdonald, who was Canada’s 

first Prime Minister and then became Superintendent-General of Indian Affairs. Here, he was 

speaking in the House of Commons in response to a question about the success of residential 

schools. 

Words or phrases in square brackets are not part of the original text. They have been added to 

make the documents easier to follow. Ellipses (…) are included when some parts of the 
document have been edited out to shorten the reading. 

Use the following questions to help you analyze this source: 

•  Why does Macdonald believe that residential schools are important? 

Source: Canada, Parliament, House of Commons Debates, 5th Parl., 1st Sess., Vol 2, pages 1107 – 1108, 

http://parl.canadiana.ca/view/oop.debates_HOC0501_02/370?r=0&s=2, accessed 10 December 2018.   

 

 

 

 

 

 

 

Well, I think I may almost as the hon. Gentleman [Member of Parliament] to look into 

the report on these schools, where he will find their success more or less alluded to. I 

believe, however, that these schools are fairly successful, especially those under the 

charge of religious bodies, Catholic or Protestant…Secular [non-religious] education is a 

good thing among white men, but among Indians the first object is to make them better 

men, and, if possible, good Christian men by applying proper moral restraints, and 

appealing to the instinct for worship which is to be found in all nations, whether 

civilized or uncivilized…When the school is on the reserve the child lives with its 

parents, who are savages; he is surrounded by savages, and though he may learn to read 

and write his habits, and training and mode of thought are Indian. He is simply a savage 

who can read and write. It has been strongly pressed on myself, as the head of the 

Department, that the Indian children should be withdrawn as much as possible from the 

parental influence, and the only way to do that would be to put them in central training 

industrial schools where they will acquire the habits and modes of thought of white 

men; so that, after keeping them a number of years away from parental influence until 

their education is finished, they will be able to go back to their band with the habits of 

mind, the education, and the industry which they have learned at these schools.” 
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Source 5: A Site for Pelican Lake Residential School 

The Anglican, Catholic, United, and Presbyterian churches of Canada were commissioned by 

the Government of Canada to establish residential schools with the government’s financial 

support.  In this letter written in August 1925, Kenora Indian Agent Frank Edwards discusses 

his meeting with Anglican Reverend Westgate and the future site of the Pelican Lake Indian 
Residential School, which would be operated by the Anglican Church of Canada. 

Words or phrases in square brackets are not part of the original text. They have been added to 

make the documents easier to follow. Ellipses (…) are included when some parts of the 

document have been edited out to shorten the reading. 

Use the following questions to help you analyze this source: 

• What reasons does Edwards give for locating the school on this particular site? 

 

Source: Kenora Agency – Sioux Lookout Residential School – Church of England – School Land (Plans, Maps, 
Photos) – Supplies - Accounts, RG10, Volume 6216, File 470-9, part 1, Algoma University Archive, 
http://archives.algomau.ca/main/?q=node/13599, accessed 10 December 2018.  
 

 

 

“I proceeded to Sioux Lookout and met Dr. Westgate. We visited the proposed site of the 

Sioux Lookout School as instructed. Dr. Westgate is of the opinion that the property 

which will be granted to us by the Ontario Government will be quite suitable for our 
needs at the present time… 

Dr Westgate would like to get lot 26 as there is some wood on it that would be suitable 
for cordwood… 

The point is not very rocky, and the land is a clay loam [a type of soil], which would be 

suitable for growing garden produce, and also there would be no trouble in the 
excavation for the buildings… 

The water supply could be got from the lake just above the rapids we took a sample of 

the water which appeared to contain a few animalcule [microscopic organisms] but a 

filter could be put in as the water is the same all over these lakes.  

As regards sewage disposal, this could go through a septic tank and empty in to the lake 
in the day below the buildings where it would run away down stream… 

Should any work such as clearing be necessary by the Department I would suggest that 

Indians be employed where possible as there are some very good workmen in the 

District.  

I consider the site and location in every way suitable for our purpose.” 
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Source 6: “Our Responsibility and Opportunity” 

The Anglican, Catholic, United, and Presbyterian churches of Canada were commissioned by 

the Government of Canada to establish residential schools with the government’s financial 

support. Pelican Lake Residential School, which Garnet attended, was operated by the 

Anglican Church of Canada. The following excerpts are from a pamphlet published by this 

church in the mid-1940s. Titled “The Canadian Indian…Our Responsibility and Opportunity,” 

the pamphlet is intended to convince church-goers to donate their money and time to 
residential schools. 

Words or phrases in square brackets are not part of the original text. They have been added to 

make the documents easier to follow. Ellipses (…) are included when some parts of the 

document have been edited out to shorten the reading. 

Use the following questions to help you analyze this source: 

• What subjects and skills are children learning in residential schools at this time? 

Why? 

Source: “The Canadian Indian…Our Responsibility and Opportunity,” Pamphlet, The Missionary Society of the 
Church of England in Canada, circa 1945,  Anglican General Synod Archives, Missionary Society of the Church 
of England in Canada fonds, Box 131, File 01, MIS 222 1945-11.  

 

You’ll want to know…that of the seventy-six Indian Residential Schools in the Dominion 

[Canada], sixteen are administered by the Indian and Eskimo Residential School 

Commission on behalf of the Missionary Society of our Church and three others are 

under Anglican direction; two schools are directed by the Presbyterian Church, ten by 

the United Church and forty-five by the Roman Catholic Church… 

The aim of the Indian and Eskimo Residential School System of education is to fit the 

pupils to take their places in the life of the community as Christian citizens, always 

taking into consideration the conditions under which graduates will probably live. 

There has been considerable criticism of this residential school system but no 

satisfactory alternative has yet been demonstrated. In the case of the nomadic tribes 

[groups that migrate often], as in the North, or where home life is not helpful, or where 

the health of a child needs constant care, there seems to be no other answer than the 

residential school… 

In addition to the regular school work a good deal of practical training is given and the 

whole is undergirded with Christian teaching. Attached to the majority of schools is a 

farm upon which much of the food for the school is produced. On these the boys receive 

training in agriculture… More and more it is realized that such practical teaching must 

be given if the aim of the schools is to be achieved.  Sewing, mending, embroidery, 

weaving and cooking are part of the girls’ training…and in addition they share in the 

household tasks of their school.  
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Source 7: Excerpts from Treaty 3  

These excerpts are taken from Treaty 3, which was signed in 1873 by the Government of 

Canada and the Saulteaux band of the Ojibwa peoples (whose descendants include the 

people of the Lac Seul First Nation). Also known as the North-West Angle Treaty, it gave the 

government access to lands in Saulteaux territory in what is now northwestern Ontario and 
eastern Manitoba. In exchange, the government made several promises to the Saulteaux.    

Words or phrases in square brackets are not part of the original text. They have been added to 

make the documents easier to follow. Ellipses (…) are included when some parts of the 

document have been edited out to shorten the reading. 

Use the following questions to help you analyze this source: 

• What were the promises made to the Saulteaux?  

• How might these promises relate to the creation of residential schools in Treaty 3 

territory? 

Source: “Treaty Texts – Treaty No. 3,” Indigenous and Northern Affairs Canada, https://www.aadnc-
aandc.gc.ca/eng/1100100028675/1100100028679, accessed 12 December 2018. 
 

 

And Her Majesty the Queen hereby agrees and undertakes to lay aside reserves for 
farming lands, due respect being had to lands at present cultivated by the said Indians, 
and also to lay aside and reserve for the benefit of the said Indians, to be administered 
and dealt with for them by Her Majesty's Government of the Dominion of Canada… 

And with a view to show the satisfaction of Her Majesty with the behaviour and good 
conduct of Her Indians She hereby, through Her Commissioners, makes them a present 
of twelve dollars for each man, woman and child belonging to the bands here 
represented, in extinguishment of all claims heretofore preferred. 

And further, Her Majesty agrees to maintain schools for instruction in such reserves 
hereby made as to Her Government of Her Dominion of Canada may seem advisable 
whenever the Indians of the reserve shall desire it. 

Her Majesty further agrees with Her said Indians that they, the said Indians, shall have 
right to pursue their avocations of hunting and fishing throughout the tract surrendered 
as hereinbefore described, subject to such regulations as may from time to time be 
made by Her Government of Her Dominion of Canada… 

It is further agreed between Her Majesty and the said Indians that the sum of fifteen 
hundred dollars per annum shall be yearly and every year expended by Her Majesty in 
the purchase of ammunition and twine for nets for the use of the said Indians. 

It is further agreed between Her Majesty and the said Indians that the following articles 
[farming tools] shall be supplied to any band of the said Indians who are now actually 
cultivating the soil or who shall hereafter commence to cultivate the land… 

 



45 
 

 

Source 8: The Davin Report 

The following excerpts are taken from the 1879 “Report on Industrial Schools for Indians 

and Half-Breeds, written by politician and author Nicholas Flood Davin and submitted to the 

Government of Canada. Davin had studied Indigenous education policy in the United States 

to assess whether it could inform Canadian policies. 

Words or phrases in square brackets are not part of the original text. They have been added to 

make the documents easier to follow. Ellipses (…) are included when some parts of the 
document have been edited out to shorten the reading. 

Use the following questions to help you analyze this source: 

• What system for Indigenous education was being used in the United States at this 

time? 

• What recommendations does Davin make for Canada? Why? 

Source: Nicholas Flood Davin, “Report on industrial schools for Indians and half-breeds [microform]”, 1879, 
The Internet Archive, https://archive.org/details/cihm_03651, accessed 11 December 2018.  
 

 

 

 

I have the honour to submit the following report on the working of Industrial Schools 

[residential schools that emphasize physical labour] for the education of Indians and 

mixed-bloods in the United States, and on the advisability of establishing similar 
institutions in the North-West Territories of the Dominion… 

The industrial school is the principal feature of the policy known as that of “aggressive 

civilization”… From 1869 vigorous [strong] efforts in an educational direction were put 

forward. But it was found that the day school did not work, because the influence of the 

wigwam was stronger than the influence of the school. Industrial Boarding Schools 

were therefore established, and these are now numerous and will soon be universal… 

The experience of the United States is the same as our own as far as the adult Indian is 

concerned. Little can be done with him. He can be taught to do a little at farming and at 

stock-raising, and to dress in a more civilized manner, but that is all. The child, again, 

who goes to a day school learns little, and what little he learns is soon forgotten, while 

his tastes are fashioned at home… 

The chief thing to attend to in dealing with the less civilized or wholly barbarous tribes, 

was to separate the children from the parents. As I have said, the Indian Department, at 

Washington, have not much hope in regard to the adult Indians, but sanguine [positive] 

anticipations are cherished respecting the children…A certain degree of civilization is 

within reach of the red man while illustrating his deficiencies.  

The recommendations I venture to submit are as follows: 

(1) Wherever the missionaries have schools, those schools should be utilized by the 

Government, if possible; that is to say, a contract should be made with the 

religious body controlling the school to board and educate and train industrially 

a certain number of pupils 
(2)  
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Lesson 2.2: Life at Residential School 
Description  

Through discussion of several Garnet’s Journey videos, as well as a variety of primary sources, students will 

learn about daily life for students at residential school. They will then create a journal entry that reflects on 

Garnet’s experiences and emotions during his first years at residential school.  

Time Required: 75 Minutes 

 

Learning Goals 

By the end of this lesson, 

• I will understand what daily life was like 

for Garnet and for other students at 

residential schools in Canada. 

 

Success Criteria 

By the end of this lesson, 

• I will share my reflections on Garnet’s 

experiences at residential school through a 

talking circle discussion with my 

classmates. 

• I will use primary sources to explore what 

daily life was like at residential schools. 

• I will write a journal article about how 

Garnet’s life changed after being taken to a 

residential school. 

Garnet’s Journey Videos 

• 2.4 “Early Days at Residential School” 

• 2.5 “Church at Residential School.” 

 

Other Materials Required 

• Whiteboard or chalkboard 

• A projector or screen to show videos 

• Primary Source Activity handouts (see this 

section of lesson plan for instructions) 

•  “Garnet’s Journey Journal” booklets (1 per 

student)  

Room Set Up  

As in the other lessons in this unit, desks and chairs should be arranged so that they create a circle that 

includes the teacher and students. This arrangement evokes the First Nations oral tradition of “talking 

circles,” which are used as a tool for discussion, conflict resolution, and celebration. All voices in the circle 

are equal and respected. For parts of the lesson using the whiteboard, students on one side of the circle 

may need to temporarily turn their chairs to face that side of the room or move their desks to form a 

horseshoe shape.  

 

Assessment For Learning 

• Article analysis  

• Video discussions 

• Primary source 

discussions 

• Journal entries 

Assessment As Learning 

• Video discussions  

• Journal entry feedback 

Assessment Of Learning 

• Any of the assignments 

may be graded, but this is 

based on the teacher’s 

discretion 

 

Lesson Content 

 

Discussion: Early Days at Residential School 

Play Video 2.4, “Early Days at Residential School.” After playing the video, discuss the 

following question as a class: 

1. How did Garnet’s life change when he began residential school? 

10 minutes 
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2. The first thing the staff did at the school was issue each child a number and 

school clothing. Why?  

Discussion: Church at Residential School 

 

Play Video 2.5, “Church at Residential School.” 

After playing the video, discuss the following question as a class: 

1. What steps did the school take to try to eliminate Garnet’s spirituality, values, 

and identity? 

2. What impact do you think this had on Garnet?  

10 minutes 

Primary Source Activity 

 

In this block of time, teachers may choose from the following activities based on student 

interest, class size, or grade level: 

• Image Analysis: see the attached “Image Collection” package for lesson 

instructions and student handouts to help answer the question “What was daily 

life like in residential schools?” Potential themes explored in this activity include 

recreation, religion, labour, clothing, and travel. As students make observations 

of each photograph, walk them through the prompts provided on the handout 

and draw attention to small details such as the captions, subjects, and possible 

purpose of each photograph. Students should understand that photographs, like 

written documents, are constructed and not necessarily objective.  

• Hockey at Pelican: see the attached “Primary Source Analysis: Hockey at 

Pelican Lake Indian Residential School” handout. Students should use the 

images and document provided to answer the questions on the handout in their 

own words. They should then discuss their answers as a class.  

• Runaway Students: see the attached “Runaway Students Activity” package, 

which includes instructions and handouts for students. In addition to a Garnet’s 

Journey video and discussion questions, there are two textual sources (song 

lyrics and an editorial essay) that teachers can choose from to help students 

explore the stories of students who ran away from residential schools. 

40 minutes 

Journal Activity 

 

Hand out the “Garnet’s Journey Journal” booklet to the class.  

 

At the end of class (if time permits) or for homework, students should respond to the 

following prompt in a journal entry format. Responses may be recorded in paragraphs, 

in a visual depiction with a caption, as a poem or song, or in an audio recording. 

 

Prompt: Imagine yourself at age 7, the age when Garnet was first taken away from his 

family to attend residential school. How do you think he felt about the way his life 

changed? Provide specific examples and explanations to support your ideas.  

15 minutes 
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Runaway Students Activity 
 

Play video 2.8, “Runaway Boys.” 
 

After playing the video, discuss the following questions with the students. 
 

1. Why would children choose to run away from residential schools, even if they were far 
away from home? 

2. How were students who chose to run away treated if they were caught? What impact do you 
think this had on them and the other students? 

Reading, Option 1: “Charlie” 
Pass out copies of the “Charlie” song lyrics to the students. Explain that this song was written by 
Mi’kmaq singer Willie Dunn in about Chanie Wenjack, a young boy (misnamed Charlie by his 
teachers) who died after running away from a residential school in Kenora, Ontario. Chanie died in 
1966, while  Garnet was attending residential school in Sioux Lookout. Dunn’s song was released in 
1971. 
 
After they have read the lyrics, discuss the following questions with the students. 
 

1. What message is Willie Dunn trying to send to Canadians through this song? 
2. Chanie’s story and his death did not have an impact on the residential school system as a 

whole, which continued for another thirty years. Why do you think this tragedy was 
ignored? 

3. You may have heard about Chanie Wenjack more recently, as he was the subject of a graphic 
novel and short film by Gord Downie, the lead singer of Canadian band The Tragically Hip. 
Why do you think Chanie’s story speaks to Canadians now, more than 50 years after he 
died? 

Reading. Option 2: “The Lonely Death of Chanie Wenjack 
For more advanced students or classes with more time, the following reading (6 pages) and 
questions may be assigned. 
 
Pass out copies of the “The Lonely Death of Chanie Wenjack” article excerpts to the students. 
Explain that this article is about Chanie Wenjack, a young boy (misnamed Charlie by his teachers) 
who died after running away from a residential school in Kenora, Ontario.  
 
After they have read the article, discuss the following questions with the students. 
 

1. Adams calls this the “story of how a little boy met a terrible and lonely death…and of a town 
that hardly noticed.” Even after this article was published in a national magazine, most 
Canadians “hardly noticed” Chanie’s story and his death did not have an impact on the 
residential school system as a whole, which continued for another thirty years. Why do you 
think this tragedy was ignored? 

 
2. You may have heard about Chanie Wenjack more recently, as he was the subject of a graphic 

novel and short film by Gord Downie, the lead singer of Canadian band The Tragically Hip. 
Why do you think Chanie’s story speaks to Canadians now, more than 50 years after he 
died? 
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“Charlie” by Willie Dunn (1971) 

 

Walk on, little Charlie 
Walk on through the snow. 

Moving down the railway line, 
Trying to make it home. 

And he’s made it forty miles, 
Six hundred left to go. 

It’s a long old lonesome journey, 
Shufflin’ through the snow. 

  
Lonely as a single star, 

In the skies above, 
His father in a mining camp, 

His mother in the ground, 
And he’s looking for his dad, 
And he’s looking out for love, 

Just a lost little boy by the railroad track 
Moving homeward bound. 

  
He’s getting mighty hungry, 

It’s been a time since last he’s ate, 
And as the night grows colder, 

He wonders of his fate. 
For his legs are wracked with pain 
As he staggers through the night. 

And he sees through his troubled eyes, 
His hands are turning white. 

  
Is that the great Wendigo* 

Come to look upon my face? 
And are the skies exploding 

Down the misty aisles of space? 
Who’s that coming down the track, 

Walking up to me? 
Her arms outstretched and waiting, 

Waiting just for me. 
  

Little Charlie, 
Shufflin’ through the snow. 

Moving down the railway line, 
Trying to make it home. 

And he’s made it forty miles, 
Six hundred left to go. 

It’s a long old lonesome journey, 
Shufflin’ through the snow… 

 

 
*Wendigo (sometimes spelled windigo) refers to a legend that has existed in Algonquian oral history 

and spiritual traditions for centuries.  They are described as dangerous monsters that infect people 

and communities with evil, particularly when humans are greedy or weak. 
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“The Lonely Death of Charlie Wenjack” 
By Ian Adams 

Maclean’s Magazine 

February 1, 1967 

https://www.macleans.ca/society/the-lonely-death-of-chanie-wenjack/  

 

CHARLIE WENJACK would have been 13 years old on January 19, and it’s possible that during his 

short and disturbed life someone may have taken a snapshot of him — one of those laughing, open-

faced, blurred little pictures one so often sees of children. But if a snap was taken, nobody knows 

where it is now. There are five police pictures of Charlie, though. They are large 8-by-10 prints, grey 

and underexposed, showing the thin, crumpled little body of a 12-year-old boy with a sharp-

featured face. He is lying on his back and his thin cotton clothing is obviously soaked. His feet, 

encased in ankle-high leather boots, are oddly turned inward. In one of the photographs an Ontario 

Provincial Police sergeant is pointing down at Charlie’s body, where it lies beside the CNR track. It is 

the exact spot where on the night of October 22 Charlie collapsed and died from exposure and 

hunger . . . just four-and-a-half feet from the trains that carry the white world by in warm and well-

fed comfort. When they found Charlie he didn’t have any identification. All they got out of his 

pockets was a little glass jar with a screw top. Inside were half a dozen wooden matches. They were 

all dry. And that’s all he had. 

Charlie Wenjack was an Ojibway Indian attending Cecilia Jeffrey Indian Residential School in 

Kenora, Ont. He became lonely and ran away. He died trying to walk 400 miles home to his father, 

who lives and works on an isolated reservation in northern Ontario. It is unlikely that Charlie ever 

understood why he had to go to school and why it had to be such a long way from home. It is even 

doubtful if his father really understood either. 

It’s not so unusual that Indian children run away from the residential schools they are sent to. They 

do it all the time, and they lose their toes and their fingers to frostbite. Sometimes they lose a leg or 

an arm trying to climb aboard freight trains. Occasionally, one of them dies. And perhaps because 

they are Indians, no one seems to care very much. So this, then, is the story of how a little boy met a 

terrible and lonely death, of the handful of people who became involved, and of a town that hardly 

noticed. 

Even before Charlie ran away he was already running hard just to keep pace with the bewildering 

white world he had suddenly been thrust into. He didn’t start school until he was nine. The village 

he came from, Ogoki Post on the Martin Falls reservation, didn’t have a day school. Charlie arrived 

at the Cecilia Jeffrey School, which is run by the Presbyterian Church and paid for by the federal 

government, in the fall of 1963. Some 150 Indian children live at the school but are integrated into 

the local school system. Consequently, Cecilia Jeffrey is, for 10 months in the year, really nothing 

more than an enormous dormitory. And Charlie, who understood hardly any English, spent the first 

two years in grade one. He spent last year in what is called a junior opportunity class. That means 

he was a slow learner and had to be given special instruction in English and arithmetic. This fall he 

wasn't quite good enough to go back into the grade system, so he was placed in what is called a 

senior opportunity class. But there was nothing stupid about Charlie. His principal of last year, 

Velda MacMillan, believed she got to know him well. "The thing we remember most about him was 

https://www.macleans.ca/society/the-lonely-death-of-chanie-wenjack/
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his sense of humor. If the teacher in the class made a joke, a play on words, he was always the first 

to catch on." 

Charlie wasn't a strong boy. In fact, he was thin and sickly. He carried an enormous, livid scar that 

ran in a loop from high on his right chest, down and up over his back. It meant that in early 

childhood his chest had been opened. Nobody knows exactly when. "Indian children's early medical 

records are practically impossible to track down," explains Kenora’s public-health doctor, P. F. 

Playfair. The postmortem that was later performed on Charlie by Dr. Peter Pan. of Kenora, showed 

that his lungs were infected at the time of his death. 

On the afternoon of Sunday, October 16, when Charlie had only another week to live, he was playing 

on the Cecilia Jeffrey grounds with his two friends, Ralph and Jackie MacDonald. Ralph, 13, was 

always running away —three times since school had started last fall. Jackie, only 11, often played 

hooky. In the three years he had been at the school Charlie had never run away. He had played 

hooky for one afternoon a week earlier, and for that he had been spanked by the principal, Colin 

Wasacase. 

Right there on the playground the three boys decided to run away. It was a sunny afternoon and 

they were wearing only light clothing. If they had planned it a little better they could have taken 

along their parkas and overshoes. That might have saved Charlie’s life. 

Slipping away was simple. The school, a bleak institutional building, stands on a few acres on the 

northeast outskirts of Kenora. For the 75 girls and 75 boys there are only six supervisors. At that 

time the staff were all new and still trying to match names to faces. (That same day nine other 

children ran away. All were caught within 24 hours.) 

As soon as they were clear of the school, the three boys hit that strange running walk with which 

young Indian boys can cover 10 miles in an hour. They circled the Kenora airfield and struck out 

north through the bush over a "secret trail” children at the school like to use. The boys were 

heading for Redditt, a desolate railroad stop on the CNR line, 20 miles north of Kenora and 30 miles 

east of the Manitoba border. Because Charlie wasn't as strong as the others, they had to wait often 

while he rested and regained his strength. It was on the last part of this walk, probably by the 

tracks, that Charlie picked up a CNR schedule with a route map in it. In the following days of 

loneliness that map was to become the focus of his longings to get back to his father. But in reality 

the map would be never more than a symbol, because Charlie didn't know enough English to read it. 

It was late at night when the three boys got to Redditt: it had taken them more than eight hours. 

They went to the house of a white man the MacDonald brothers knew as "Mister Benson." Benson 

took the exhausted boys in, gave them something to eat, and let them sleep that night on the floor. 

Early the next morning the boys walked another half mile to the cabin of Charles Kells. The 

MacDonald boys are orphans — their parents were killed in a train accident two years ago. Kelly is 

their uncle and favorite relative. Kelly is a small man in his 50s. When he talks he has a nervous 

habit of raking his fingers through his grey, shoulder-length hair. Like most of the Indians in the 

area, he leads a hard life and is often desperately hungry. It's obvious he cares about his nephews. "I 

told the boys they would have to go back to school. They said if I sent them back they would run 
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away again. I didn’t know what to do. They won’t stay at the school. I couldn’t let them run around 

in the bush. So I let them stay. It was a terrible mistake.” 

That same morning Charlie’s best friend, Eddie Cameron, showed up at the Kelly cabin. He, too, had 

run away from the school. Eddie is also a nephew of Kelly’s. This gathering of relations subtly put 

Charlie Wenjack out in the cold. The Kellys also had two teenage daughters to feed and Kelly, who 

survives on a marginal income from welfare and trapping, probably began to wonder exactly what 

his responsibility to Charlie was. Later he and his wife Clara would refer to Charlie as “the stranger.” 

The Kellys had no idea where Charlie's reserve was or how to get there. 

"He was always looking at this map,” said Mrs. Kelly, “and you couldn’t get nothing out of him. I 

never seen a kid before who was so quiet like that.” 

Nobody told Charlie to go. Nobody told him to stay either. But as the days passed Charlie got the 

message. So it must have been with a defiant attempt to assert his own trail existence that he would 

take out his map and show it to his friend Eddie Cameron, and together they would try to make 

sense out of it. And Charlie would tell Eddie that he was going to leave soon to go home to his 

father. But as Eddie remembers. Charlie only knew “his dad lived a long way away. And it was 

beside a lot of water.’ 

On Thursday morning Kelly decided he would take his three nephews by canoe up to his trapline at 

Mud Lake, three miles north of Redditt. "It was too dangerous for five in the canoe.” said Kelly, “so I 

told the stranger he would have to stay behind.” 

Charlie played outside for a while, then he came in and told Mrs. Kelly he was leaving and he asked 

for some matches. Nobody goes into the bush without matches. If the worst comes to the worst you 

can always light a fire to keep warm. Mrs. Kelly gave him some wooden matches and put them in a 

little glass jar with a screw cap so they would keep dry. She also gave him a plateful of fried 

potatoes mixed with strips of bacon. Then he left. "I never seen him again,” said Clara Kelly. 

Nobody will know whether Charlie changed his mind about leaving or whether he wanted to see his 

friends one last time, but instead of striking out east along the railroad tracks, he walked north to 

Mud Lake, arriving at the cabin by the trapline before Kelly and his nephews got there in the canoe. 

That night all there was to eat were two potatoes. Kelly cooked and divided them among the four 

boys. He didn’t eat anything himself but he drank some tea with the others. In the morning there 

was only more tea. Kelly told Charlie he would have to walk back because there was no room in the 

canoe. Charlie replied that he was leaving to go home to his father. "I never said nothing to that,” 

says Kelly. "I showed him a good trail down to the railroad tracks. I told him to ask the sectionmen 

along the way for some food.” 

But Charlie didn't ask anyone for anything. And though he stayed alive for the next 36 hours, 

nobody saw him alive again. 

When he left Kelly and his nephews and set out to walk home to his father. Charlie had more than 

half of northern Ontario to cross. There are few areas in the country that are more forbidding. The 
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bush undulates back from the railroad tracks like a bleak and desolate carpet. The wind whines 

through the jackpines and spruce, breaking off rotten branches, which fall with sudden crashes. The 

earth and rocks are a cold brown and black. The crushed-rock ballast, so hard to walk on, is a pale-

yellow supporting ribbon for the dark steel tracks. Close to the tracks, tall firs feather against a grey 

sky. And when a snow squall comes tunnelling through a rock cut it blots out everything in a blur of 

whiteness. The sudden drop in temperature can leave a man dressed in a warm parka shaking with 

cold. 

All Charlie had was a cotton windbreaker. And during those 36 hours that Charlie walked, there 

were snow squalls and freezing rain. The temperature was between –1° and –6° C. It is not hard to 

imagine the hopelessness of his thoughts. He must have stumbled along the tracks at a painfully 

slow pace — in the end he had covered only a little more than 12 miles. He probably spent hours, 

huddled behind rocks to escape the wind, gazing at the railroad tracks. Somewhere along the track 

he lost his map or threw it away. Charlie must have fallen several times because bruises were found 

later on his shins, forehead and over his left eye. And then at some point on Saturday night, Charlie 

fell backward in a faint and never got up again. That's the position they found him in. 

At 11:20 a.m. on Sunday, October 23, engineer Elwood Mclvor was bringing a freight train west 

through the rock cut near Farlane, 12 1/2 miles east of Redditt. He saw Charlie's body lying beside 

the track. An hour later a section crew and two police officers went out to bring Charlie's body back. 

“It’s a story that should be told," said the section foreman, Ed Beaudry. "We tell this man he has to 

send his son to one of our schools, then we bring his boy back on a luggage car.” 

The Sunday they went to pick up Charlie’s body, intermittent snow and sleet blew through Kenora's 

streets. The church services were over, and the congregations from Knox United Church and the 

First Presbyterian Church, which face each other at Second Street and Fifth Avenue, were spilling 

out onto the sidewalks. Just two blocks west at Second and Matheson I walked into a hamburger 

joint called the Salisbury House. An Indian woman in an alcoholic stupor was on her hands and 

knees on the floor, trying to get out the door. None of the half-dozen whites sitting at the counter 

even looked at her. A young well-dressed Indian girl came in and, with a masklike face, walked 

around the woman on the floor. The girl bought a pack of cigarettes, and then on the way out held 

the door open for the woman, who crawled out on her hands and knees and collapsed on the 

sidewalk. 

One man at the counter turned and looked at the woman. “That’s what they do to themselves,” he 

said in a tone of amused contempt. 

The kid behind the counter suddenly turned whitefaced and angry, “No, we did,” he said. 

“We? No, it was the higher-ups, the government,” replied the man. 

“No,” insisted the kid, “it was you, me, and everybody else. We made them that way.” 
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The men at the counter looked at him with closed, sullen faces. The kid wouldn’t give me his name. 

“I just work here part-time,” he said. “I work for the highways department . . .I guess I’ll have to 

learn to keep my mouth shut. Because nothing ever really changes around here.” 

Charlie Wenjack finally did go home — the Indian Affairs Department saw to that. They put him in a 

coffin and took him back to Redditt and put him on the train with his three little sisters, who were 

also at the Cecilia Jeffrey School. Colin Wasacase, the principal, went along with them, too. 

Wasacase, in his early 30s, is a Cree from Broadview, Sask. He knows what Indian residential 

schools are all about. He has lived in them since he was a child, and taught in them. He was at one 

such school at the age of six when he broke his left arm. The arm turned gangrenous and was 

amputated. 

At Sioux Lookout the little party picked up Charlie’s mother. She was taking tests for a suspected 

case of TB. From Nakina they all flew 110 miles north to Ogoki. It’s the only way you can get to 

Charlie’s home. 

Charlie’s father, grief-stricken, was bewildered and angry as well. In his 50s, he is known as a good 

man who doesn't drink and provides well for his family. He buried Charlie, his only son, in the tiny 

cemetery on the north shore of the Albany River. He has decided not to send his daughters to school 

but to keep them at home. Wasacase understands that, too. His own parents kept him out of school 

for two years because another boy in the family died much the same way Charlie did. 

There’s not much else to say about Charlie Wenjack, except that on November 17 an inquest was 

held in the Kenora Magistrate’s Court. Most of the people who have been mentioned in this story 

were there. The coroner, Dr. R. G. Davidson, a thin-lipped and testy man, mumbled his own 

evidence when he read the pathologist’s report, then kept telling the boys who ran away with 

Charlie to speak up when answering the Crown attorney’s questions. When Eddie Cameron, 

Charlie’s best friend, entered the witness box, Davidson unnerved Eddie with warnings about 

telling the truth and swearing on the Bible. “If you swear on that book to tell the truth, and you tell 

lies, you will be punished.” Which seemed unnecessary because, as Crown Attorney E. C. Burton 

pointed out, a juvenile doesn't have to be sworn in at an inquest. Eddie later broke down on the 

stand and had to be excused. Davidson let Burton deal with the boys after that. Burton was gentle 

enough, but the boys were withdrawn and for the most part monosyllabic in their answers. 

“Why did Charlie run away?” 

Silence. 

"Do you think it was because he wanted to see his parents?” 

"Yeah.” 

"Do you like the school?” 

"No.” 
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"Would you rather be in the bush?" 

“Yeah.” 

“Do you like trapping?” 

“Yeah.” 

Before the boys were questioned, the constable in charge of the investigation, Gerald Lucas, had 

given the jury a matter-of-fact account of finding Charlie's body. In telling it simply, he had 

underlined the stark grimness of Charlie’s death. But it was now. through the stumbling testimony 

of the boys, and in the bewildered silences behind those soft one-word answers, the full horror 

began to come out. No, they didn’t understand why they had to be at the school. No, they didn’t 

understand why they couldn’t be with their relatives. Yes, they were lonesome. Would they run 

away again? Silence. And the jury was obviously moved. When Eddie Cameron began to cry on the 

stand, the jury foreman, J. R. Robinson, said later, “I wanted to go and put my arms around that little 

boy and hold him, and tell him not to cry.” 

There were no Indians on the jury. There were two housewives, a railroad worker, a service-station 

operator, and Robinson, who is a teacher at the Beaverbrae School in Kenora. In their own way they 

tried to do their duty. After spending more than two hours deliberating, they produced a written 

verdict and recommendations that covered one, long, closely written page of the official form. The 

jury found that “the Indian education system causes tremendous emotional and adjustment 

problems.” They suggested that the school be staffed adequately so that the children could develop 

personal relationships with the staff, and that more effort be given to boarding children in private 

homes. 

But the most poignant suggestion was the one that reflected their own bewilderment: “A study be 

made of the present Indian education and philosophy. Is it right?”  
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Image Analysis Handout 
 

What Was Daily Life Like for Students at Residential Schools? 

Use the chart below to help you analyze a primary source image from Pelican Lake 
Residential School. 

What do you see in this 
image?  

Make as many observations 

as you can 

For example, 

• How many people are 

in the image? 

• What is the setting of 

the image? 

• What small details do 

you notice? 

• How was the image 

captioned by the 

photographers? 

• Why do you think the 

photo was taken? 

 

 

 

 

 

 

 

 

 

 

 

 

What does this image tell 

us about life at Residential 

Schools? 

 

Use your observations as 

evidence to explain your 
ideas. 

 

For example,  

• If there is snow in the 

image, you might 

assume that it was 

taken during the 
winter. 
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Schoolboys on recess outside Pelican Lake Indian Residential School (1930s) 

Source: “Sioux Lookout School boys. – [193_?]”, Anglican Church of Canada General Synod Archives, Missionary Society of the Church of 
England in Canada (MSCC) fonds,  accession no. P75-103, item number S7-127, http://archives.anglican.ca/en/permalink/graphics1859.  
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Pelican Lake Indian Residential School boys’ hockey team, the Sioux Black Hawks (1940s) 

Source: “Sioux Lookout School, Ontario – Boys’ hockey team, Sioux Black Hawks. – [194_?]”, Anglican Church of Canada General Synod 

Archives, Missionary Society of the Church of England in Canada (MSCC) fonds,  accession no. P7538, item number 1039, 

http://archives.anglican.ca/en/permalink/graphics3343.  
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Scouts and Girl Guides forming guard of honour in front of Pelican Lake Indian Residential School on May 23, 1940 

Source: “Scouts and Girl Guides forming guard of honour in front of Pelican Lake Indian Residential School. – May 23, 1940,” Anglican 

Church of Canada General Synod Archives, Diocese of Keewatin fonds, accession no. P2014-05, item no. 27, 
http://archives.anglican.ca/en/permalink/graphics10866.  
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Air Cadets at Pelican Lake Indian Residential School on March 17, 1946 

Source: “Sioux Lookout School, Ontario – Air Cadets. – March 17, 1946,” Anglican Church of Canada General Synod Archives, Missionary 

Society of the Church of England in Canada (MSCC) fonds, accession no. P7538, item no. 1035, 
http://archives.anglican.ca/en/permalink/graphics3339.  
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Boys of the Pelican Lake Indian Residential School hockey team meet Bishop of Ottawa Robert Jefferson, 1951 

Source: “Bishop Jefferson and Boys of Sioux Hockey Team in Ottawa - 1951,” Anglican Church of Canada General Synod Archives, Missionary 

Society of the Church of England in Canada (MSCC) fonds, accession no. P7538, item no. 1040, 

http://archives.anglican.ca/en/permalink/graphics3344.  
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Mothers (all former students of Pelican Lake Indian Residential School) attend a baptism in Cat Lake, Ontario (July 1945) 

Source: “Baptism at Cat Lake Mission – July 1945,” Anglican Church of Canada General Synod Archives, Missionary Society of the Church of 

England in Canada (MSCC) fonds, accession no. P75-103, item no. S7-107, http://archives.anglican.ca/en/permalink/graphics1842.   
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Students on the boys’ side of the dining room at Pelican Lake Indian Residential School eating Christmas dinner (1946) 

Source: “Sioux Lookout School, Ontario – 1946 Christmas – December 1946,” Anglican Church of Canada General Synod Archives, 

Missionary Society of the Church of England in Canada (MSCC) fonds, accession no. P7538, item no. 1038, 

http://archives.anglican.ca/en/permalink/graphics3342.    
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Confirmation candidates on the steps of Pelican Lake Indian Residential School with Bishop Hives and the school principal, 1950s 

Source: “Bp Hives at Pelican IRS confirmation. – [195-?],” Anglican Church of Canada General Synod Archives, Missionary Society of the 
Church of England in Canada (MSCC) fonds, accession no. P2014-05, item no. 5, http://archives.anglican.ca/en/permalink/graphics10843.    
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Senior student tilling the field at Pelican Lake Indian Residential School (August 22, 1938) 

Source: “Sioux Lookout School, tractor ploughing. – August 22, 1938,” Anglican Church of Canada General Synod Archives, Missionary 

Society of the Church of England in Canada (MSCC) fonds, accession no. P75-103, item no. S7-118, 

http://archives.anglican.ca/en/permalink/graphics1850.  
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Ronnie Wesley and Geordie Stoney on work horses (Maud and Bell), Pelican Lake Indian Residential School (1960s) 

Source: “Ronnie Wesley and Geordie Stoney on Maud and Bell, Pelican School. – [196-?],” Anglican Church of Canada General Synod 

Archives, Missionary Society of the Church of England in Canada (MSCC) fonds, accession no. P2014-05, item no. 4, 

http://archives.anglican.ca/en/permalink/graphics10842 
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Pelican Lake Indian Residential School students help demolish an old inn (1950s) 

Source: “Labour Day – 10 Residential School boys help demolish the old Inn. – [195-?],” Anglican Church of Canada General Synod Archives, 
Diocese of Keewatin fonds, accession no. P2014-05, item no. 42, http://archives.anglican.ca/en/permalink/graphics10881.  
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Male students at recess, Pelican Lake Indian Residential School (1930s) 

Source: “Ronnie Wesley and Geordie Stoney on Maud and Bell, Pelican School. – [196-?],” Anglican Church of Canada General Synod 

Archives, Missionary Society of the Church of England in Canada (MSCC) fonds, accession no. P75-103, item no. S7-127, 

http://archives.anglican.ca/en/permalink/graphics1859.  
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Junior girls in the dining room at Pelican Lake Indian Residential School (1960s) 

Source: “Junior girls in the dining room at Pelican Indian Residential School. – [196-?],” Anglican Church of Canada General Synod Archives, 
Diocese of Keewatin fonds, accession no. P2014-05, item no. 7, http://archives.anglican.ca/en/permalink/graphics10846.  
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Girls in the dormitory at Pelican Lake Indian Residential School (1960s) 

Source: “Girls at Pelican Indian Residential School. – [196-?],” Anglican Church of Canada General Synod Archives, Diocese of Keewatin 

fonds, accession no. P2014-05, item no. 9, http://archives.anglican.ca/en/permalink/graphics10848.  

 

http://archives.anglican.ca/en/permalink/graphics10848
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Parents taking children to Pelican Lake Indian Residential School (1940s) 

Source: “Taking children to Sioux Lookout School. – [1940?]” Anglican Church of Canada General Synod Archives, Diocese of Keewatin fonds, 
accession no. P2014-05, item no. 28, http://archives.anglican.ca/en/permalink/graphics10867.  
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Children arriving at Pelican Lake Indian Residential School (date unknown) 

Source: “Children arriving at Pelican Lake IRS,” Anglican Church of Canada General Synod Archives, Diocese of Keewatin fonds, accession no. 

P2014-05, item no. 33, http://archives.anglican.ca/en/permalink/graphics10872.  
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Wesley brothers homeward bound for the summer, Pelican Lake Indian Residential School (1955) 

Source: “Wesley brothers homeward bound for the summer – one way of travel. – 1955,” Anglican Church of Canada General Synod 
Archives, Bernice Logan fonds, accession no. P2004-09, item no. 375, http://archives.anglican.ca/en/permalink/graphics5416.  
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Primary Source Activity: Hockey at Pelican Lake Indian Residential School 

Examine the following three sources and use them answer the questions below. Give 

specific evidence from the sources to support your ideas and be prepared to share your 

ideas with your classmates. 

1. Why were hockey teams were organized by the teachers and staff at residential 
schools?  

2. How might residential school students have felt about playing on these hockey 
teams? 

 

Source #1 

 

Boys of the Pelican Lake Indian Residential School hockey team meet Bishop of Ottawa Robert 

Jefferson, 1951 

Source: “Bishop Jefferson and Boys of Sioux Hockey Team in Ottawa - 1951,” Anglican Church of Canada General Synod 

Archives, Missionary Society of the Church of England in Canada (MSCC) fonds, accession no. P7538, item no. 1040, 

http://archives.anglican.ca/en/permalink/graphics3344.  
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Source #2 

 

Pelican Lake Indian Residential School boys’ hockey team, the Sioux Black Hawks (1940s) 

Source: “Sioux Lookout School, Ontario – Boys’ hockey team, Sioux Black Hawks. – [194_?]”, Anglican Church of Canada 

General Synod Archives, Missionary Society of the Church of England in Canada (MSCC) fonds, accession no. P7538, item 

number 1039, http://archives.anglican.ca/en/permalink/graphics3343.  

 

Source #3: Excerpt from “Strong Contenders” 

The following excerpt is taken from The Indian News, a newsletter published by the Canadian 

government for distribution among First Nations communities. It included a variety of news 
and general interest stories, as well as announcements of government policy changes.   

“The judges who chose Edward Kabatay of Sydney Reserve as 1953 winner of the Tom 

Longboat Challenge Trophy and Canada’s outstanding Indian athlete had to pick from among 
seven area winners of the Tom Longboat Medal, all fine performers and good sportsmen… 

Frank Wesley, 15, is the well-mannered, popular medalist for Northern Ontario. His parents 

are members of the Lac Seul Band, living about 200 miles north of Sioux Lookout. Frank is 

considered a better-than-average student and is the first graduate of Indian Residential 
School in that area to reach high school.  

Although he never wore skates until the winter of 1947-48, Frank is an excellent hockey 

player. He has been assistant captain of the Indian residential school team since it was first 

organized. In its three years of competition, this team won the district championship twice 

and the Northwestern Ontario championship once. Frank also is a first-class baseball player 
and stars in track and field.” 

Source: The Indian News 1, no. 1, August 1954, p. 5, University of Winnipeg Archives, 

http://winnspace.uwinnipeg.ca/handle/10680/552 
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Garnet’s Journey Journal Entry Handouts 
Throughout this unit, you will be asked to respond to the prompts below with a journal 

entry. This journal entry should be informal and personal in tone. You may answer in 

sentences in the space given below, or you may use a different format of your choice (such 
as a poem, song, vlog, audio recording, or a sketch with a short caption).  

1. Imagine yourself at age 7, the age when Garnet was first taken away from his family 

to attend residential school. How do you think he felt about the way his life 
changed? Provide specific examples and explanations to support your ideas. 
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2. A “legacy” is something from history that is passed down and remains important 

long after an event has taken place. What is the legacy of residential schools for 

Garnet? For Indigenous peoples? For all Canadians? 
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3. Why do you think Garnet and other residential school survivors choose to share 

their stories with the public? 
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Lesson 2.3: Abuse in Residential Schools 
Description  

In this lesson, students will reflect on Garnet’s experience of abuse while attending residential school. They 

will watch and discuss several videos in which Garnet reveals his story of abuse. They will also use primary 

sources to explore whether most Canadians were aware of the conditions in residential schools.  

 

Time Required: 75 Minutes 

 

Learning Goals 

 

By the end of this lesson, 

• I will understand what daily life was like 

for Garnet and for other students at 

residential schools in Canada. 

• I will understand the impact of emotional 

and physical abuse on residential school 

students and Survivors.  

 

Success Criteria 

 

By the end of this lesson, 

• I will share my reflections on Garnet’s 

experiences at residential school through a 

talking circle discussion with my 

classmates. 

• I will use primary sources to develop an 

answer to the question “were Canadians 

aware of the conditions in residential 

schools?” 

Garnet’s Journey Videos 

• 2.6 “Abuse Begins at Residential School” 

• 2.7 “Ongoing Abuse by Supervisor.” 

• 2.9 “Good Teacher, Good Memory.” 

 

Other Materials Required 

• Whiteboard or chalkboard 

• A projector or screen to show videos 

• Copies of “Article Analysis: The Bryce 

Report” handout 

Room Set Up  

 

As in the other lessons in this unit, desks and chairs should be arranged so that they create a circle that 

includes the teacher and students. This arrangement evokes the First Nations oral tradition of “talking 

circles,” which are used as a tool for discussion, conflict resolution, and celebration. All voices in the circle 

are equal and respected. For parts of the lesson using the whiteboard, students on one side of the circle 

may need to temporarily turn their chairs to face that side of the room or move their desks to form a 

horseshoe shape.  

 

Assessment For Learning 

• Video discussions 

• Journal entries 

• Bryce Report activity 

 

Assessment As Learning 

• Video discussions 

• Journal entries 

 

Assessment Of Learning 

• Any of the assignments 

may be graded, but this is 

based on the teacher’s 

discretion 

Lesson Content 

 

Introduction: Discussing Journal Entries 

Invite students to share key points or excerpts from their journal entries about how 

Garnet’s life changed when he was taken to residential school. This could be done as a 

whole class, or in small groups or partners. 

 

 

10 minutes 
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Discussion: “Abuse Begins at Residential School” and “Ongoing Abuse by 

Supervisor” 

 

Trigger Warning: This lesson asks students to study and discuss difficult material, 

including sexual abuse. Of the 150,000 Indigenous children who attended residential 

schools, many were physically and sexually abused, including Garnet.  The videos in 

which Garnet discusses this abuse may trigger emotional responses from viewers, 

especially if they or their family members have been directly affected by sexual abuse. It 

is important to create a supportive environment for students as they explore this 

material. Before beginning this lesson, consult the “Creating a Safe Space in the 

Classroom” portion of the Teacher Backgrounder to prepare yourself and your students 

for these discussions. 

 

Play Video 2.6, “Abuse Begins at Residential School” and Video 2.7, “Ongoing Abuse by 

Supervisor.”  

 

After playing the videos, discuss the following questions as a class: 

1. It is very difficult for Garnet to talk about this part of his life. Why do you think 

he is sharing his story with so many people now? 

2. The bullying and abuse of students by other students is a very painful, often 

hidden part of the legacy of residential schools. Why do you think it is difficult 

for people to talk about this? 

 

 

25 minutes 

Discussion: “Good Teacher, Good Memory” 

Explain to students that although many students had these traumatic experiences of 

abuse, illness, or death in residential schools, many of them also have some good 

memories, and this can sometimes be hard to reconcile.  

 

Play Video 2.9, “Good Teacher, Good Memory.” 

 

After playing the video, discuss the following questions as a class: 

1. How do you think people who worked at these schools but were not part of the 

cycle of abuse feel as stories like Garnet’s are shared publicly? 

 

10 minutes 

 

Analysis: The Bryce Report  

Give students copies of the “Article Analysis: The Bryce Report” handout. Ask students to 

read the article about Dr. Peter H. Bryce’s report on residential schools and make notes 

to answer the questions on the handout.  

 

Afterwards, discuss students’ answers as a class.  

  

30 minutes 
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Article Analysis Activity: The Bryce Report 
Your task: Read the article below about the 1907 report of Dr. Peter Bryce, chief medical officer of 

the Department of Indian Affairs, and answer the following questions in your own words. 

1. What were Dr. Bryce’s findings in his survey of residential schools in Western Canada? 

 

2. Did Canadians know how bad the conditions were inside residential schools? Use this article 

as evidence to answer this question. 

--- 

Article: “Schools Aid White Plague” (published on the front 
page of the Ottawa Citizen on November 15, 1907) 

Startling Death Rolls Revealed Among Indians 

Absolute Inattention To Bare Necessities of Health 

In his report upon the Indian boarding schools in Manitoba and 

the Northwest, Dr. P. H. Bryce, chief medical officer of the 

Indian department, emphasizes the absolute necessity for 

greater care in the selection of pupils and for sanitary 

precautions in the schools to prevent the spread of disease. 

During his recent tour of inspection Dr. Bryce instructed the 

principals of all the schools to report to Ottawa direct upon the 

past history and present conditions of health of the children 

who have been pupils at the schools. 

Summarizing the statistical statement thus obtained Dr. Bryce 

says, after alluding to the defective records of the schools: “It 

suffices for us to know however, that of a total of 1,537 pupils 

reported upon, nearly 25 per cent are dead, of one school with 

an absolutely accurate statement, 69 per cent of ex-pupils are 

dead, and that everywhere the almost invariable cause of death 
given is tuberculosis.  

Dr. Bryce’s description of the schools shows them to be 

veritable hotbeds for the propagation and spread of this 

disease. In fact in only one school which the medical inspector 

visited was attention paid to the most ordinary requirements 
of ventilation of the dormitories.  

The total school attendance in Indian schools of every class 

was 2,691 last year. Only about 52 per cent of Indian children 

between the ages of seven and seventeen attend school, and 
the attendance at the industrial schools is decreasing.  
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Module 3: The Lost Years 
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Lessons 3.1 and 3.2: The Lost Years 
Description  

In these lessons, students will explore the legacy of residential schools for Survivors, including Garnet, and 

their families and communities. Through discussion of several videos and analysis of primary sources, 

students will learn why the residential school system ended and how its effects on Indigenous peoples in 

Canada endure.  

 

Time Required: Two 75-minute lessons 

 

Learning Goals 

 

By the end of this lesson, 

• I will be able to explain when, how and 

why residential schools were closed in 

Sioux Lookout and in Canada as a whole.  

• I will understand the emotional, spiritual, 

physical, and social impacts that 

residential school had and continues to 

have for Garnet, his family, and his 

community. 

 

Success Criteria 

 

By the end of this lesson, 

• I will share my reflections on Garnet’s 

experiences after leaving residential school 

through a talking circle discussion with my 

classmates. 

• I will be able to explain through discussions 

and a journal entry what the legacies of 

residential school are for Garnet, other 

Survivors, Indigenous communities, and all 

Canadians  

Garnet’s Journey Videos 

• 3.1 “After Residential School” 

• 3.2 “Shame Instilled” 

• 3.3 “IRS Effects on Family Life” 

• 3.4 “Marriages and Communities 

Breaking Down”  

• 3.5 – 3.7 “Frozen Lake,” Parts 1 to 3  

Other Materials Required 

• Whiteboard or chalkboard 

• A projector or screen to show videos 

• Garnet’s Journey Journal Handouts 

 

Room Set Up  

 

As in the other lessons in this unit, desks and chairs should be arranged so that they create a circle that 

includes the teacher and students. This arrangement evokes the First Nations oral tradition of “talking 

circles,” which are used as a tool for discussion, conflict resolution, and celebration. All voices in the circle 

are equal and respected. For parts of the lesson using the whiteboard, students on one side of the circle 

may need to temporarily turn their chairs to face that side of the room or move their desks to form a 

horseshoe shape.  

 

Assessment For Learning 

• Closure of Residential 

Schools activity 

• Legacy of Residential 

Schools activity 

• Video discussions  

• Journal entries 

 

 

Assessment As Learning 

• Bryce Report activity 

feedback 

• Video discussions  

 

Assessment Of Learning 

• Any of the assignments 

may be graded, but this is 

based on the teacher’s 

discretion 
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Lesson Content 

 

Discussion: Garnet’s Life After Residential School 

Explain to students that today’s lesson will focus on the end of Garnet’s experience at 

residential school and how it continued to impact his life. 

 

Hand out the “Life After Residential School” worksheet. Ask students to fill in the 

worksheet with notes and ideas as they watch the next four videos. 

 

Play the following videos in succession, giving students a moment between each one to 

add to their notes: 

• Video 3.1, “After Residential School” 

• Video 3.2, “Shame Instilled” 

• Video 3.3, “IRS Effects on Family Life” 

• Video 3.4, “Marriages and Communities Breaking Down” 

 

After the videos have ended, invite students to share their responses to the questions on 

the worksheet. They should add to their notes as they hear ideas from other students.  

 

40 minutes 

 

The Closure of Residential Schools  

Explain the following facts to students: 

• By the 1940s, First Nations resistance to residential schools, and continued 

reports of how ineffective they were, led the Canadian government to begin 

closing residential schools. They began moving Indigenous students to 

provincial public schools.  

• Many residential schools, including Pelican Lake, became hostels for students to 

stay in if they lived too far from a public school.  

• By the 1970s, the drop-out rate for Indigenous students was still four times the 

national average (it was 96% in 1971, according to a report published by the 

House of Commons Standing Committee on Indian Affairs).  

 

Discuss the following question with the students: 

• Why do you think moving Indigenous students to provincial schools did not 

improve graduation rates? 

• In what ways was this system of “integration” different from the residential 

school system? In what ways was it similar? 

• After leaving residential school, Garnet lived with a family in Sioux Lookout 

while he attended high school. How do you think he felt about this experience?  

 

20 minutes 

 

The Legacies of Residential Schools 

Hand out the worksheet titled “The New ‘Monster’: The Legacies of Residential Schools.” 

Ask students to read the article, making notes to answer the questions at the top of the 

sheet. You may wish to explain to students what the “child welfare system” is or assess 

their understanding of this term before they read the article. 

 

After students have read the article and made notes, discuss their ideas as a class. 

Students should add the ideas of their classmates to their notes as well. 

 

35 minutes 



 
 

85 
 

Discussion: Frozen Lake 

Explain to students that although residential schools left many negative legacies, Garnet 

had an experience that changed his perspective and his life forever.  

 

Play the following videos in succession: 

• 3.5 “Frozen Lake, Part 1” 

• 3.6 “Frozen Lake, Part 2” 

• 3.7 “Frozen Lake, Part 3” 

 

After playing the video, discuss the following questions as a class: 

1. Why was this a life-changing experience for Garnet? 

2. How do you think Garnet’s experience that night was related to his experiences 

in the residential school? 

3. What effects did this experience have for Garnet – physically, emotionally, and 

spiritually? 

 

25 minutes 

 

Journal Entry 

Ask students to respond to the following prompt in their journal booklets using a written 

or oral response in a format of their choice. 

 

Prompt: A “legacy” is something from history that is passed down and remains 

important long after an event has taken place. What is the legacy of residential schools 

for Garnet? For Indigenous peoples? For all Canadians? 

30 minutes 
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Handout: Life After Residential School 
As you watch the videos, answer the questions below with your notes and ideas.  

1. What does Garnet mean when he describes the years after residential school as “the 

lost years”? 

 

 

 

 

 

 

 

 

2. Describe how Garnet’s experiences at residential school affected his: 

 

a. Sense of identity 

 

 

 

 

b. Spirituality 

 

 

 

c. Emotions 

 

 

 

 

 
d. Health  

 

 

 

e. Family life 
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Article Analysis Activity: The New “Monster” 
 

Read the following article about Senator Murray Sinclair who, as the Chief Commissioner of 
the Truth and Reconciliation Commission of Canada, led the effort to inform all Canadians 
about the history and impacts of residential schools. Take notes to answer the questions 
below. 
 

1. What did Senator Sinclair mean when he said, “the monster that was created in the 
residential schools moved to a new house”? 

2. Why are so many Indigenous children now in Canada’s child welfare system? 

3. What do you think can be done to address this issue? 

 
  
Child welfare system is the new residential school ‘monster’, senator says 
By Lauren Krugel 
Calgary 
The Canadian Press 
Published October 26, 2018 
https://www.theglobeandmail.com/canada/article-residential-school-monster-now-lives-in-child-
welfare-system-2/  

Senator Murray Sinclair says if the child-welfare system existed in its current form when he was a boy, 
he would have been cut off from his family and cultural heritage. 

The chairman of the Truth and Reconciliation Commission on residential schools and Manitoba’s first 
Indigenous judge was raised by his grandparents just outside Winnipeg. 

“We would have been apprehended by the child-welfare system if it had been organized as it is today,” 
he told social workers, bureaucrats and academics at a national child welfare conference Friday. 

He said his grandparents would have been deemed too old to have cared for him, had today’s rules 
applied. Their house didn’t have electricity or running water and was crowded. 

“We sometimes didn’t have enough to eat. We barely had enough wood in the winter time to keep the 
place warm, but we managed,” he said. 

“And we managed because of the strong-willed nature of my grandmother who insisted that everybody 
participate in the raising of those children, those little children who came into her life.” 

Sinclair said there are more children in Canada’s child-welfare system today than there were at the 
height of residential schools, which housed Indigenous children forcibly taken from their communities 
in what the Truth and Reconciliation Commission said amounted to cultural genocide. 

“The monster that was created in the residential schools moved into a new house,” Sinclair said. “And 
that monster now lives in the child- welfare system.” 

https://www.theglobeandmail.com/canada/article-residential-school-monster-now-lives-in-child-welfare-system-2/
https://www.theglobeandmail.com/canada/article-residential-school-monster-now-lives-in-child-welfare-system-2/
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Sinclair’s home province of Manitoba has the highest per-capita rate of children in care in the country. 
As of March 31, there were more than 10,300 kids in care – almost 90 per cent Indigenous. 

Sinclair said some children may flourish in non-Indigenous foster families, but the vast majority have 
been failed because they have been cut off from their family traditions. 

 “They come out of it not knowing where they come from, where they’re going, why they’re here and 
who they are.” 

Sinclair said most social workers want to do good, but must acknowledge they are working in a system 
that hurts Indigenous children. 

“They have to … be willing to stick their necks out a bit and do what is the right thing within the rules 
they’re bound by, instead of defaulting to a view that is founded on principles of racism that go back 
150 years,” he said in an interview. 

Not enough has been done to recruit Indigenous people into decision-making roles and nearly two-
thirds of the urban population have been ill-served by reserve-run child-welfare agencies, he added. 

Monty Montgomery, a University of Regina social work professor with 25 years experience in 
Indigenous child welfare, said training and resources for First-Nations-run welfare organizations are 
slowly improving. 

“What we’re really talking about is incremental change and we don’t notice it maybe from week to 
week or month to month,” said Montgomery. “There is progress and good things are happening here.” 

Alex Scheiber, who chairs a committee of provincial and territorial child-welfare leaders, said 
tinkering with the system isn’t good enough. Simply adding more Indigenous social workers and 
policy-makers won’t suffice. 

“There’s a reason why it’s hard to retain and attract Indigenous people. We’re asking them to come 
and work in a system that is failing their people,” he said. 

Scheiber said he’s encouraged by steps taken by his home province of British Columbia to shift more 
decision-making to First Nations. 

And he believes there’s reason for optimism. 

“I have had the feeling over the last 18 months that we are on the brink of the biggest change in child 
welfare in Canadian history,” he said. 

“I would like to think that within 10 years time, we will look back at this period of time as being 
transformational.” 
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Lesson 4.1: Disclosure 
Description  

Through an article analysis and discussion of several Garnet’s Journey videos, students will learn about the 

factors that led Garnet to disclose his experiences of abuse at residential school. They will explore the 

impact of Garnet’s disclosure and that of other Survivors on Indigenous communities and on Canada as a 

whole.  

 

Time Required: 75 minutes 

 

Learning Goals 

 

By the end of this lesson,  

• I will understand why Garnet 

has shared his story with 

Canadians and what his hopes 

for the future are. 

 

Success Criteria 

 

By the end of this lesson, 

• I will be able to define the term “disclosure.”  

• I will share my reflections on why Garnet chose to 

share his story through a talking circle discussion with 

my classmates. 

• I will write a journal entry that identifies at least one 

reason why Garnet has chosen to share his story with 

the public.  

Garnet’s Journey Videos 

• 4.1 “Silence Ends” 

• 4.2 “Beginning Disclosure” 

• 4.3 “The Abuser” 

 

Other Materials Required 

• Whiteboard or chalkboard 

• A projector or screen to show videos 

• “Article Analysis” Worksheet 

• Garnet’s Journey Journal Handouts 

Room Set Up 

As in the other lessons in this unit, desks and chairs should be arranged so that they create a circle that 

includes the teacher and students. This arrangement evokes the First Nations oral tradition of “talking 

circles,” which are used as a tool for discussion, conflict resolution, and celebration. All voices in the circle 

are equal and respected. For parts of the lesson using the whiteboard, students on one side of the circle 

may need to temporarily turn their chairs to face that side of the room or move their desks to form a 

horseshoe shape.  

 

Assessment For Learning 

• Article analysis  

• Video discussions 

• Journal entries 

 

Assessment As Learning 

• Video discussions  

• Journal entry feedback 

 

Assessment Of Learning 

• Any of the assignments 

may be graded, but this is 

based on the teacher’s 

discretion 

Lesson Content 

Introduction 

 

To begin the class, write the word “disclosure” in the middle of the board and ask 

students if they know what it means. Students may provide full sentence explanations, 

or short word-associations. Write down all contributions on the board, helping the 

students to put together a one-sentence definition for the term (e.g. “the act of revealing 

or exposing that others may not have known before”).  

 

10 minutes 
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Article Analysis: Phil Fontaine’s Testimony 

 

Explain to students that they will now be reading a newspaper article that was 

published in the Globe and Mail in October 1990 that had a profound impact on Garnet. 

Hand out the “Article Analysis” worksheet, and explain that as they read, students 

should fill out the chart on the second page, identifying the “5 W’s” of the article: who, 

what, where, when, and why.  Allow students to complete the article analysis, then 

discuss their answers as a group. Can students summarize the main points of the 

article?  

 

Students may hand in their worksheets for assessment. 

 

25 minutes 

Discussion: “Silence Ends” 

Explain that in the video the class is about to watch, Garnet will speak about the day 

when he read this story in the paper. Ask students to think about how the article 

affected Garnet while they watch the video. 

 

Play Video 4.1, “Silence Ends.” After playing the video, discuss the following questions 

as a class: 

1. What was Garnet’s reaction to reading this article? What emotions did he 

feel? 

2. Why do you think it took a newspaper article to prompt Garnet to disclose 

the sexual abuse he suffered at residential school? 

15 minutes 

Discussion: “Beginning Disclosure” 

Tell students that you will be showing another video in which Garnet was affected by a 

story that appeared in the media. Explain that as they watch, students should continue 

to think about how the story made Garnet feel. 

 

Play Video 4.2, “Beginning Disclosure.” After playing the video, discuss the following 

questions as a class: 

1. How do you think Garnet felt when he read the article about Leonard Hands in 

1993? 

2. Why did this story prompt Garnet to go public with his story of abuse? 

15 minutes 

Discussion: “The Abuser” 

Explain that the class will now be watching a video in which Garnet tells us more about 

his abuser, Leonard Hands.  

 

Play Video 4.3, “The Abuser.” After playing the video, discuss the following question as 

a class: 

1. What does Garnet tell us about his abuser, Leonard Hands? 

5 minutes 

Journal Entry 

At the end of class (if time permits) or for homework, students should respond to the 

following prompt in a journal entry format. Responses may be recorded in paragraphs, 

in a visual depiction with a caption, as a poem or song, or in an audio recording. 

 

Prompt: Why do you think Garnet and other residential school survivors choose to 

share their stories with the public? 

5 minutes 
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Article Analysis Activity: Disclosure of Abuse 
Step 1: Read the article below. 

Step 2: Fill out the chart on the back of this page, summarizing the main 

points of article by using the “5 W’s”: Who, What, Where, When, and 

Why. 
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Who? 
 

 

What? 
 

 

Where? 
 

 

When? 
 

 

Why? 
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Lesson 4.2: Healing and Reconciliation 
Description  

Through discussion of several Garnet’s Journey videos and an analysis of an electronic timeline, students 

will develop their understanding of how Survivors, Indigenous communities, and the Canadian 

government have responded to the ongoing impacts of residential schools. They will begin to learn about 

the Truth and Reconciliation Commission, including its mandate and findings.  

 

Time Required: 75 minutes 

 

Learning Goals 

 

By the end of this lesson, 

• I will understand why Garnet has shared 

his story with Canadians and what his 

hopes for the future are. 

• I will understand why the Truth and 

Reconciliation was created and what it 

achieved. 

 

Success Criteria 

 

By the end of this lesson, 

• I will be able to explain the significance of 

the Truth and Reconciliation Commission 

for Garnet and for Canada as a whole. 

• I will share my reflections on why Garnet 

chose to share his story through a talking 

circle discussion with my classmates. 

 

Garnet’s Journey Videos 

• 4.4 “Forgiveness Ceremony 

• “Teaching and Learning 2” 

• 5.1 “TRC Interim Report” 

Other Materials Required 

• Whiteboard or chalkboard 

• A projector or screen to show videos 

• Laptops or computers with internet access 

• “A New Vision and Mission for Education” 

Handout 

• “Timeline Investigation: Truth and 

Reconciliation” Handout 

Room Set Up 

As in the other lessons in this unit, desks and chairs should be arranged so that they create a circle that 

includes the teacher and students. This arrangement evokes the First Nations oral tradition of “talking 

circles,” which are used as a tool for discussion, conflict resolution, and celebration. All voices in the circle 

are equal and respected. For parts of the lesson using the whiteboard, students on one side of the circle 

may need to temporarily turn their chairs to face that side of the room or move their desks to form a 

horseshoe shape.  

Assessment For Learning 

• Video discussions 

• Timeline investigation 

• Journal entry 

 

Assessment As Learning 

• Video discussions  

• Timeline investigation 

discussion 

• Journal entry feedback 

Assessment Of Learning 

• Any of the assignments 

may be graded, but this is 

based on the teacher’s 

discretion 

Lesson Content 

Discussion: “Forgiveness Ceremony” 

 

Open the class by explaining that in this lesson, students will continue to explore the 

reasons why Garnet has chosen to share his story, and we will see what actions churches 

and the Government of Canada have taken in response to stories like Garnet’s. 

 

15 minutes 
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Explain that in 1996, Garnet’s abuser, Leonard Hands, was sent to jail for the abuse of 19 

boys at Pelican Residential School. He died several years later, before Garnet was able to 

forgive him in person. In 2002, Garnet held a forgiveness ceremony on the site of the 

former school. 

 

Play Video 4.4, “Forgiveness Ceremony.” After playing the video, discuss the following 

questions as a class: 

1. Why did Garnet hold this ceremony to publicly forgive Leonard Hands? 

2. Why do you think he chose to hold the ceremony on the former site of Pelican 

Residential School? 

Discussion: A New Vision and Mission 

 

Tell the students that the Residential School in Sioux Lookout was demolished in 1978,  

but a new school opened on the same site: Pelican Falls First Nations High School. The 

school is controlled and operated by the First Nations of Sioux Lookout and teaches 

traditional skills like dogsledding, trapping, and snowshoe building as well as the 

academic subjects taught in all Canadian schools. 

 

Show students the Mission & Vision statements of the Northern Nishnawbe Education 

Council (NNEC), which operates Pelican Falls First Nations High School. You can do so by 

using the “A New Vision and Mission” handout or by projecting this page of the NNEC’s 

website: http://www.nnec.on.ca/index.php/misson-vision/  

 

After sharing these statements, discuss the following questions as a class: 

3. How do this Mission and Vision compare to that of Pelican Lake Residential 

School and the residential school system as a whole?   

4. Why is it significant that the Pelican Falls First Nations High School is built on 

the former site of Pelican Lake Residential School?  

 

15 minutes 

Timeline Investigation: Truth and Reconciliation 

 

Divide students into groups of two. Hand out the “Truth and Reconciliation Timeline” 

worksheet. Ask students to work together to read about each important event, 

summarizing what happened and why it was important in their own words.   

 

After students complete their worksheets, discuss their findings as a class.  

 

Ensure that students are able to explain each event in their own words. They should be 

aware that the Truth and Reconciliation Commission (TRC) was set up as part of the 

Indian Residential Schools Settlement Agreement in order to acknowledge and promote 

awareness of the residential school system and its impacts and consequences.  

 

25 minutes 

Discussion: The Truth and Reconciliation Commission  

 

Ask the students if they know what it means to “reconcile” with someone. If students are 

not able to define it, explain that when you reconcile with someone, you recognize the 

wrongs that one or both of you have committed in the past and take action to make sure 

you have a positive, peaceful relationship in the future. The goal of the TRC is to restore 

the relationship between Indigenous peoples and Canadian society in this same way. The 

20 minutes 

http://www.nnec.on.ca/index.php/misson-vision/
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TRC gathered statements from Survivors about their experiences at Sharing Panels, 

Sharing Circles, and private conversations across Canada. The TRC then issued a report 

about its findings.  

 

Play Video 5.1 “TRC Interim Report”  

 

After playing the video, discuss the following questions as a class: 

• Why was the publishing of the TRC’s Interim Report significant for Garnet?  

• Why was it significant for Canadians in general? 
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Handout: A New Vision and Mission for Education 
 

The following statements represent the Mission and Vision of the Northern 

Nishnawbe Education Council (NNEC), which operates Pelican Falls First 

Nations High School on the former site of Pelican Lake Residential School. The 

NNEC was founded by members of 24 First Nations who believed that they 

should hold authority over education of their children and youth.  

 

Our Vision 

“Our vision focuses on healthy sustainable communities. We foresee a future 

where the results of our efforts create a positive influence in the lives of 

children and their parents. This vision sees a world in which First Nations 

people succeed without the loss of their identity and have the courage to 

change their world according to their values.” 

 

Our Mission 

“Northern Nishnawbe Education Council is committed to supporting a First 

Nations’ education system that enforces academic standards, reinforces 

cultural identity, and enables learners to contribute with confidence to the 

well-being of the global community.” 

 

Source:  

“Mission & Vision,” Northern Nishnawbe Education Council. 

http://www.nnec.on.ca/index.php/misson-vision/ (accessed January 15, 2019). 
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Timeline Investigation Activity: Truth and Reconciliation 
 

For this activity, you will be use the timeline on the other side of this page to explore several important 

events. Read the description of each event on the timeline, then use the chart below to describe the event 

in your own words and explain why it is significant. Think about why the event is important enough to be 

included on this timeline. 

You may write your answers in point form. 

Event Description 

2006: 

Indian Residential 

Schools Settlement 

Agreement 

Announced 

What happened? 

 

 

 

Why was it significant? 

 

 

 

2008: 

Truth and 

Reconciliation 

Commission 
Launched 

What happened? 

 

 

 

Why was it significant? 
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2008: 

Government of 

Canada Apology 

What happened? 

 

 

 

Why was it significant? 

 

 

 

 

2010: 

Truth and 

Reconciliation 

Commission Visits 
Sioux Lookout 

What happened? 

 

 

 

Why was it significant? 
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Timeline: Truth and Reconciliation 

 

2006: Indian Residential Schools Settlement Agreement Announced 

In what was the largest class-action settlement in Canadian history, the IRSSA was created 

to address the growing number of court cases that had been launched since the late 1990s 

related to Survivors’ experiences in residential schools, and to  negotiate a general 

settlement of outstanding claims. The IRSSA introduced the mechanisms for settling 

residential school claims and for the establishment of funds to help promote recovery among 

residential school survivors. It also included provisions for the creation of a national truth 

and reconciliation commission. 

 

2008: Truth and Reconciliation Commission Launched 

The Commission was charged with investigating the experiences, impacts, and consequences 

of residential schools with the broader aim of documenting these experiences and using 

them as the basis for a renewed national dialogue and a rebuilding of relationships between 
Indigenous and Settler Canadians. 

 

2008: Government of Canada Apology 

Prime Minister Harper apologizes on behalf of Canadians for treatment of children in 
residential schools. 

 

2010 - 2017: Truth and Reconciliation Commission Visits Sioux Lookout  

On May 12-13, 2010 stories of residential school survivors’ experiences were shared with 

Justice Murray Sinclair, Chief Commissioner of the Truth and Reconciliation Commission 

(TRC), in Sioux Lookout. The Sioux Lookout Community Coalition for Healing and 

Reconciliation held this event in order to have an open conversation and to educate children 

of the survivors and members of the community about residential schools. Garnet 

Angeconeb was among the speakers who told their stories about attending Pelican Lake 

Indian Residential School. Following this meeting, the TRC visited Sioux Lookout multiple 

times in 2016 and 2017 in order to continue talks about reconciliation and to further the 

conversation about reconciliation among the broader public.  
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Lesson 4.3: Defining Reconciliation 
Description  

By discussing and summarizing them in small groups, students will develop an understanding of the Truth 

and Reconciliation Commission’s 94 Calls to Action and how they will have an impact on the relationship 

between Indigenous and settler Canadians. Students will view and discuss several Garnet’s Journey videos 

and complete an accompanying activity that helps them understand Garnet’s vision of reconciliation. 

Finally, the teacher will introduce the final assessment for this unit, “What Does Reconciliation Mean to 

Me?” 

 

Time Required: 75 minutes 

 

Learning Goals 

 

By the end of this lesson, 

• I will understand why Garnet has shared 

his story with Canadians and what his 

hopes for the future are. 

• I will be able to explain why the Truth and 

Reconciliation was created and what it 

achieved.  

• I will understand that the meaning of 

“reconciliation” can vary, and I will reflect 

on what the term means to me. 

Success Criteria 

 

By the end of this lesson, 

• I will use what I have learned about 

Garnet’s story and the history of residential 

schools in Canada to help me answer the 

question “what does ‘reconciliation’ mean 

to me?” 

 

Garnet’s Journey Videos 

• Community and Reconciliation Video 

• Family and Reconciliation Video 

• Video 5.2 “Seeds of Hope 

Other Materials Required 

• Whiteboard or chalkboard 

• A projector or screen to show videos 

• “TRC Calls to Action” Worksheets 

• Chart paper and markers 

• “What Does Reconciliation Mean to Me?” 

Assignment Handout 

Room Set Up 

Most of the other lessons in this unit have required a room set up in a talking circle, but this lesson will 

flow more easily if the students are seated in small groups of 2 to 4 students. This will facilitate group 

discussion during the TRC Calls to Action activity. 

 

Assessment For Learning 

• Analysis of the TRC Calls 

to Action 

• Video worksheet and 

discussion 

 

Assessment As Learning 

• Group discussion of the 

TRC Calls to Action  

• Video worksheet and 

discussion (oral 

feedback) 

Assessment Of Learning 

• “What Does 

Reconciliation Mean to 

Me?” Assignment 

Lesson Content 

Group Activity: TRC Calls to Action 

 

Write the following question on the board so that it is visible as students enter the room: 

“What does reconciliation mean to you?” To open the class, explain that this is the 

30 minutes 
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question we will be answering in the next two lessons. Remind them that in the last 

class, they learned the basic definition of the term (coming together to acknowledge the 

past and build a new relationship) and that the Canadian government had set up the 

Truth and Reconciliation Commission to facilitate reconciliation between those affected 

by the residential school system and Canadian society.  

 

Tell students that when the Truth and Reconciliation Commission (TRC) published its 

final report in 2015, it included 94 “Calls to Action” that challenged all Canadians to take 

part in the process of reconciliation.  

 

Divide the class into pairs or small groups so that there are 13 groups in the class. Hand 

out copies of the “Calls to Action” worksheets and explain to students that their groups 

have been assigned one or more “sections” or themes within the Calls to Action. They 

should read through their section, discuss it with their partner, and summarize it in one 

or two sentences. What steps does the TRC say must take place for reconciliation to 

happen? Students can then add their sentences to a piece of chart paper that will be kept 

at the front of the room. 

 

After the students have all added their summaries to the chart paper(s), each group 

should read theirs out loud to the class. The list can be taped to the board or wall of the 

classroom for the remainder of the unit. 

 

Teachers should note that some of these Calls to Action have been abridged, or clarified 

in square brackets, to facilitate conversation. For smaller classes or for those with 

limited time, you may wish to choose a few key themes that will resonate with the group 

rather than covering all 13 excerpts. 

 
Discussion: Garnet and Reconciliation 

 

Explain to students that reconciliation can have many meanings for different individuals, 

and particularly for residential school survivors.  

 

Play Video 5.2, “Seeds of Hope.”  After playing the video, discuss the following question 

as a class: 

• How does Garnet’s definition of “reconciliation” compare to that of the Truth 

and Reconciliation Commission and its 94 Calls to Action? 

 

Hand out the “Lessons Learned” document to students. Ask students to read through the 

speech, which Garnet delivered in 2018 as part of an effort by the National Centre for 

Truth and Reconciliation to learn more about how Survivors felt about the progress of 

reconciliation in Canada. 

 

After students have read the article, discuss the following questions as a class: 

• How has the process of reconciliation impacted Survivors, positively and 

negatively? 

• How does this speech add to your understanding of what reconciliation means 

to Garnet? 

 

 

25 minutes 
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Assignment: What Does Reconciliation Mean to Me? 

 

Hand out the assignment sheet for the final assessment, “What Does Reconciliation Mean 

to Me?” Discuss the requirements of the assignment with the class, including the success 

criteria as described on the rubric. Encourage students to be creative with their work 

and to follow their own interests as they decide the shape their project will take. 

 

Students can begin working on their assignments.  

 

20 minutes 
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TRC Calls to Action Handouts 

 TRC Calls to Action: Group 1 
 

The following excerpts are taken from the Truth and Reconciliation Commission’s Calls to Action, which 
clearly set out the steps needed to begin the process of reconciliation. Phrases in brackets have been 
added for clarity and are not part of the original document.  
 
Child Welfare 

1. We call upon the federal, provincial, territorial, and Aboriginal governments to commit to 

reducing the number of Aboriginal children in care by: 

i. Monitoring and assessing neglect investigations.  

ii. Providing adequate resources to enable Aboriginal communities and child-welfare 

organizations to keep Aboriginal families together where it is safe to do so, and to keep 

children in culturally appropriate environments, regardless of where they reside.  

iii. Ensuring that social workers and others who conduct child-welfare investigations are 

properly educated and trained about the history and impacts of residential schools.  

iv. Ensuring that social workers and others who conduct child-welfare investigations are 

properly educated and trained about the potential for Aboriginal communities and families 

to provide more appropriate solutions to family healing.  

v. Requiring that all child-welfare decision makers consider the impact of the residential 

school experience on children and their caregivers. 

2. We call upon the federal government, in collaboration with the provinces and territories, to 
prepare and publish annual reports on the number of Aboriginal children who are in care, 
compared with non-Aboriginal children, as well as the reasons for apprehension, the total spending 
on preventive and care services by child-welfare agencies, and the effectiveness of various 
interventions. 

4. We call upon the federal government to enact Aboriginal child-welfare legislation that establishes 
national standards for Aboriginal child apprehension and custody cases… 

5. We call upon the federal, provincial, territorial, and Aboriginal governments to develop culturally 
appropriate parenting programs for Aboriginal families. 

Canadian governments, UN Declaration on the Rights of Indigenous Peoples* 

44. We call upon the Government of Canada to develop a national action plan, strategies, and other 
concrete measures to achieve the goals of the United Nations Declaration on the Rights of 
Indigenous Peoples. [The United Nations Declaration on the Rights of Indigenous Peoples was 
adopted in 2007 and sets out the rights of Indigenous Peoples worldwide. Canada did not officially 
support the declaration until 2016.] 
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TRC Calls to Action: Group 2 

The following excerpts are taken from the Truth and Reconciliation Commission’s Calls to Action, which 
clearly set out the steps needed to begin the process of reconciliation. Phrases in brackets have been 
added for clarity and are not part of the original document.  

 
Education 

6. We call upon the Government of Canada to repeal Section 43 of the Criminal Code of Canada. 
[This section allows parents and teachers to use physical force to correct child behaviour] 

7. We call upon the federal government to develop with Aboriginal groups a joint strategy to 
eliminate educational and employment gaps between Aboriginal and non-Aboriginal Canadians. 

8. We call upon the federal government to eliminate the discrepancy in federal education funding 
for First Nations children being educated on reserves and those First Nations children being 
educated off reserves. 

9. We call upon the federal government to prepare and publish annual reports comparing funding 
for the education of First Nations children on and off reserves, as well as educational and income 
attainments of Aboriginal peoples in Canada compared with non-Aboriginal people. 

10. We call on the federal government to draft new Aboriginal education legislation with the full 
participation and informed consent of Aboriginal peoples. The new legislation would include a 
commitment to sufficient funding and would incorporate the following principles … 

11. We call upon the federal government to provide adequate funding to end the backlog of First 
Nations students seeking a post-secondary education. 

12. We call upon the federal, provincial, territorial, and Aboriginal governments to develop 
culturally appropriate early childhood education programs for Aboriginal families. 
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TRC Calls to Action: Group 3 
 

The following excerpts are taken from the Truth and Reconciliation Commission’s Calls to Action, which 
clearly set out the steps needed to begin the process of reconciliation. Phrases in brackets have been 
added for clarity and are not part of the original document.  

 
Language and culture 

13. We call upon the federal government to acknowledge that Aboriginal rights include Aboriginal 
language rights. 

14. We call upon the federal government to enact an Aboriginal Languages Act...[This Act would 
acknowledge that Indigenous languages are fundamental to Canadian culture and society and 
provide funding for language revitalization and preservation] 

15. We call upon the federal government to appoint, in consultation with Aboriginal groups, an 
Aboriginal Languages Commissioner. 

16. We call upon post-secondary institutions to create university and college degree and diploma 
programs in Aboriginal languages. 

17. We call upon all levels of government to enable residential school survivors and their families to 
reclaim names changed by the residential school system by waiving administrative costs for a 
period of five years for the name-change process and the revision of official identity documents, 
such as birth certificates, passports, driver's licenses, health cards, status cards, and social 
insurance numbers. 

Royal Proclamation and Covenant of Reconciliation 

45. We call upon the Government of Canada, on behalf of all Canadians, to jointly develop with 
Aboriginal peoples a Royal Proclamation of Reconciliation to be issued by the Crown. The 
proclamation would build on the Royal Proclamation of 1763 and the Treaty of Niagara of 1764, 
and reaffirm the nation-to-nation relationship between Aboriginal peoples and the Crown… 

46. We call upon the parties to the Indian Residential Schools Settlement Agreement to develop and 
sign a Covenant of Reconciliation that would identify principles for working collaboratively to 
advance reconciliation in Canadian society… 

47. We call upon federal, provincial, territorial, and municipal governments to repudiate concepts 
used to justify European sovereignty over Indigenous peoples and lands, such as the Doctrine of 
Discovery and terra nullius [the notion that North America was uninhabited when Europeans first 
settled it], and to reform those laws, government policies, and litigation strategies that continue to 
rely on such concepts. 
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TRC Calls to Action: Group 4 
 

The following excerpts are taken from the Truth and Reconciliation Commission’s Calls to Action, which 
clearly set out the steps needed to begin the process of reconciliation. Phrases in brackets have been 
added for clarity and are not part of the original document.  

 
Health 

18. We call upon the federal, provincial, territorial, and Aboriginal governments to acknowledge 
that the current state of Aboriginal health in Canada is a direct result of previous Canadian 
government policies, including residential schools, and to recognize and implement the health-care 
rights of Aboriginal people as identified in international law, constitutional law, and under the 
Treaties. 

19. We call upon the federal government, in consultation with Aboriginal peoples, to establish 
measurable goals to identify and close the gaps in health outcomes between Aboriginal and non-
Aboriginal communities, and to publish annual progress reports and assess long-term trends. 

20. In order to address the jurisdictional disputes concerning Aboriginal people who do not reside 
on reserves, we call upon the federal government to recognize, respect, and address the distinct 
health needs of the Métis, Inuit, and off-reserve Aboriginal peoples. 

21. We call upon the federal government to provide sustainable funding for existing and new 
Aboriginal healing centres to address the physical, mental, emotional, and spiritual harms caused 
by residential schools, and to ensure that the funding of healing centres in Nunavut and the 
Northwest Territories is a priority. 

22. We call upon those who can effect change within the Canadian health-care system to recognize 
the value of Aboriginal healing practices and use them in the treatment of Aboriginal patients in 
collaboration with Aboriginal healers and Elders where requested by Aboriginal patients. 

23. We call upon all levels of government to: increase the number of Aboriginal professionals 
working in the health-care field, ensure the retention of Aboriginal health-care providers in 
Aboriginal communities and provide cultural competency training for all health-care 
professionals… 

24. We call upon medical and nursing schools in Canada to require all students to take a course 
dealing with Aboriginal health issues, including the history and legacy of residential schools, the 
United Nations Declaration on the Rights of Indigenous Peoples, Treaties and Aboriginal rights, and 
Indigenous teachings and practices. 
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TRC Calls to Action: Group 5 
 

The following excerpts are taken from the Truth and Reconciliation Commission’s Calls to Action, which 
clearly set out the steps needed to begin the process of reconciliation. Phrases in brackets have been 
added for clarity and are not part of the original document.  

 
Declaration on the Rights of Indigenous Peoples 

48. We call upon the church parties to the Settlement Agreement, and all other faith groups and 
interfaith social justice groups in Canada who have not already done so, to formally adopt and 
comply with the principles, norms, and standards of the United Nations Declaration on the Rights of 
Indigenous Peoples as a framework for reconciliation. [The United Nations Declaration on the 
Rights of Indigenous Peoples was adopted in 2007 and sets out the rights of Indigenous Peoples 
worldwide.] 

49. We call upon all religious denominations and faith groups who have not already done so to 
repudiate concepts used to justify European sovereignty over Indigenous lands and peoples, such 
as the Doctrine of Discovery and terra nullius [the notion that North America was uninhabited when 
Europeans first settled it]. 

Equity for Aboriginal People in the Legal System 

50. In keeping with the United Nations Declaration on the Rights of Indigenous Peoples, we call 
upon the federal government, in collaboration with Aboriginal organizations, to fund the 
establishment of Indigenous law institutes for the development, use, and understanding of 
Indigenous laws and access to justice in accordance with the unique cultures of Aboriginal peoples 
in Canada. 

National Council for Reconciliation 

53. We call upon the Parliament of Canada, in consultation and collaboration with Aboriginal 
peoples, to enact legislation to establish a National Council for Reconciliation. The legislation would 
establish the council as an independent, national, oversight body with membership jointly 
appointed by the Government of Canada and national Aboriginal organizations, and consisting of 
Aboriginal and non-Aboriginal members.  

54. We call upon the Government of Canada to provide multi-year funding for the National Council 
for Reconciliation to ensure that it has the financial, human, and technical resources required to 
conduct its work… 

56. We call upon the prime minister of Canada to formally respond to the report of the National 
Council for Reconciliation by issuing an annual "State of Aboriginal Peoples" report, which would 
outline the government's plans for advancing the cause of reconciliation. 
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TRC Calls to Action: Group 6 
 

The following excerpts are taken from the Truth and Reconciliation Commission’s Calls to Action, which 
clearly set out the steps needed to begin the process of reconciliation. Phrases in brackets have been 
added for clarity and are not part of the original document.  

 
Church Apologies and Reconciliation 

58. We call upon the Pope [the leader of the Catholic Church] to issue an apology to survivors, their 
families, and communities for the Roman Catholic Church's role in the spiritual, cultural, emotional, 
physical, and sexual abuse of First Nations, Inuit, and Métis children in Catholic-run residential 
schools. 

59. We call upon church parties to the settlement agreement to develop ongoing education 
strategies to ensure that their respective congregations learn about their church's role in 
colonization, the history and legacy of residential schools, and why apologies to former residential 
school students, their families, and communities were necessary. 

60. We call upon leaders of the church parties to the settlement agreement and all other faiths, in 
collaboration with Indigenous spiritual leaders, survivors, schools of theology, seminaries, and 
other religious training centres, to develop and teach curriculum for all student clergy, and all 
clergy and staff who work in Aboriginal communities, on the need to respect Indigenous spirituality 
in its own right, the history and legacy of residential schools and the roles of the church parties in 
that system, the history and legacy of religious conflict in Aboriginal families and communities, and 
the responsibility that churches have to mitigate such conflicts and prevent spiritual violence. 

Education for reconciliation 

62. We call upon the federal, provincial, and territorial governments, in consultation and 

collaboration with survivors, Aboriginal peoples, and educators, to: 

i. Make age-appropriate curriculum on residential schools, Treaties, and Aboriginal peoples’ 

historical and contemporary contributions to Canada a mandatory education requirement 

for Kindergarten to Grade Twelve students.  

ii. Provide the necessary funding to post-secondary institutions to educate teachers on how to 

integrate Indigenous knowledge and teaching methods into classrooms.  

iii. Provide the necessary funding to Aboriginal schools to utilize Indigenous knowledge and 

teaching methods in classrooms.  

iv. Establish senior-level positions in government at the assistant deputy minister level or 

higher dedicated to Aboriginal content in education. 
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TRC Calls to Action: Group 7 
 

The following excerpts are taken from the Truth and Reconciliation Commission’s Calls to Action, which 
clearly set out the steps needed to begin the process of reconciliation. Phrases in brackets have been 
added for clarity and are not part of the original document.  
 
Missing Children and Burial Information 

71. We call upon all chief coroners and provincial vital statistics agencies that have not provided to 
the Truth and Reconciliation Commission of Canada their records on the deaths of Aboriginal 
children in the care of residential school authorities to make these documents available to the 
National Centre for Truth and Reconciliation. 

72. We call upon the federal government to allocate sufficient resources to the National Centre for 
Truth and Reconciliation to allow it to develop and maintain the National Residential School 
Student Death Register established by the Truth and Reconciliation Commission of Canada. 

73. We call upon the federal government to work with churches, Aboriginal communities, and 
former residential school students to establish and maintain an online registry of residential school 
cemeteries, including, where possible, plot maps showing the location of deceased residential 
school children. 

74. We call upon the federal government to work with the churches and Aboriginal community 
leaders to inform the families of children who died at residential schools of the child's burial 
location, and to respond to families' wishes for appropriate commemoration ceremonies and 
markers, and reburial in home communities where requested. 

75. We call upon the federal government to work with provincial, territorial, and municipal 
governments, churches, Aboriginal communities, former residential school students, and current 
landowners to develop and implement strategies and procedures for the ongoing identification, 
documentation, maintenance, commemoration, and protection of residential school cemeteries or 
other sites at which residential school children were buried. 
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TRC Calls to Action: Group 8 
 

The following excerpts are taken from the Truth and Reconciliation Commission’s Calls to Action, which 
clearly set out the steps needed to begin the process of reconciliation. Phrases in brackets have been 
added for clarity and are not part of the original document.  

 
National Centre for Truth and Reconciliation 

77. We call upon provincial, territorial, municipal, and community archives to work collaboratively 
with the National Centre for Truth and Reconciliation to identify and collect copies of all records 
relevant to the history and legacy of the residential school system, and to provide these to the 
National Centre for Truth and Reconciliation. 

78. We call upon the Government of Canada to commit to making a funding contribution of $10 
million over seven years to the National Centre for Truth and Reconciliation, plus an additional 
amount to assist communities to research and produce histories of their own residential school 
experience and their involvement in truth, healing, and reconciliation. 

Commemoration 

79. We call upon the federal government, in collaboration with survivors, Aboriginal organizations, 
and the arts community, to develop a reconciliation framework for Canadian heritage and 
commemoration. 

80. We call upon the federal government, in collaboration with Aboriginal peoples, to establish, as a 
statutory holiday, a National Day for Truth and Reconciliation to honour Survivors, their families, 
and communities, and ensure that public commemoration of the history and legacy of residential 
schools remains a vital component of the reconciliation process. 

81. We call upon the federal government, in collaboration with survivors and their organizations, 
and other parties to the Settlement Agreement, to commission and install a publicly accessible, 
highly visible, Residential Schools National Monument in the city of Ottawa to honour Survivors and 
all the children who were lost to their families and communities. 

82. We call upon provincial and territorial governments, in collaboration with Survivors and their 
organizations, and other parties to the Settlement Agreement, to commission and install a publicly 
accessible, highly visible, Residential Schools Monument in each capital city to honour Survivors 
and all the children who were lost to their families and communities. 

83. We call upon the Canada Council for the Arts to establish, as a funding priority, a strategy for 
Indigenous and non-Indigenous artists to undertake collaborative projects and produce works that 
contribute to the reconciliation process. 
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TRC Calls to Action: Group 9 
 

The following excerpts are taken from the Truth and Reconciliation Commission’s Calls to Action, which 
clearly set out the steps needed to begin the process of reconciliation. Phrases in brackets have been 
added for clarity and are not part of the original document.  

 
Media and Reconciliation 

84. We call upon the federal government to restore and increase funding to the CBC/ Radio-Canada, 

to enable Canada's national public broadcaster to support reconciliation, and be properly reflective 

of the diverse cultures, languages, and perspectives of Aboriginal peoples, including, but not limited 

to: 

i. Increasing Aboriginal programming, including Aboriginal-language speakers.  

ii. Increasing equitable access for Aboriginal peoples to jobs, leadership positions, and 

professional development opportunities within the organization.  

iii. Continuing to provide dedicated news coverage and online public information resources on 

issues of concern to Aboriginal peoples and all Canadians, including the history and legacy 

of residential schools and the reconciliation process. 

 

86. We call upon Canadian journalism programs and media schools to require education for all 
students on the history of Aboriginal peoples, including the history and legacy of residential 
schools, the United Nations Declaration on the Rights of Indigenous Peoples, Treaties and 
Aboriginal rights, Indigenous law, and Aboriginal–Crown relations. 

Sports and Reconciliation 

87. We call upon all levels of government, in collaboration with Aboriginal peoples, sports halls of 
fame, and other relevant organizations, to provide public education that tells the national story of 
Aboriginal athletes in history. 

88. We call upon all levels of government to take action to ensure long-term Aboriginal athlete 
development and growth, and continued support for the North American Indigenous Games, 
including funding to host the games and for provincial and territorial team preparation and travel. 

90. We call upon the federal government to ensure that national sports policies, programs, and 
initiatives are inclusive of Aboriginal peoples 

91. We call upon the officials and host countries of international sporting events such as the 
Olympics, Pan Am, and Commonwealth games to ensure that Indigenous peoples' territorial 
protocols are respected, and local Indigenous communities are engaged in all aspects of planning 
and participating in such events. 
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TRC Calls to Action: Group 10 
 

The following excerpts are taken from the Truth and Reconciliation Commission’s Calls to Action, which 
clearly set out the steps needed to begin the process of reconciliation. Phrases in brackets have been 
added for clarity and are not part of the original document.  

 
Youth Programs 

66. We call upon the federal government to establish multi-year funding for community-based 
youth organizations to deliver programs on reconciliation, and establish a national network to 
share information and best practices. 

Business and Reconciliation 

92. We call upon the corporate sector in Canada to adopt the United Nations Declaration on the 
Rights of Indigenous Peoples as a reconciliation framework and to apply its principles, norms, and 
standards to corporate policy and core operational activities involving Indigenous peoples and 
their lands and resources. 

Newcomers to Canada 

93. We call upon the federal government, in collaboration with the national Aboriginal 
organizations, to revise the information kit for newcomers to Canada and its citizenship test to 
reflect a more inclusive history of the diverse Aboriginal peoples of Canada, including information 
about the Treaties and the history of residential schools. 

94. We call upon the government of Canada to replace the oath of citizenship with the following: "I 
swear (or affirm) that I will be faithful and bear true allegiance to Her Majesty Queen Elizabeth II, 
Queen of Canada, her heirs and successors, and that I will faithfully observe the laws of Canada 
including Treaties with Indigenous Peoples, and fulfil my duties as a Canadian citizen." 
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TRC Calls to Action: Group 11 
 
The following excerpts are taken from the Truth and Reconciliation Commission’s Calls to Action, which 
clearly set out the steps needed to begin the process of reconciliation. Phrases in brackets have been 
added for clarity and are not part of the original document.  
 
Justice 

25. We call upon the federal government to establish a written policy that reaffirms the 
independence of the RCMP to investigate crimes in which the government has its own interest as a 
potential or real party in civil litigation. 

27. We call upon the Federation of Law Societies of Canada to ensure that lawyers receive 
appropriate cultural competency training, which includes the history and legacy of residential 
schools, the United Nations Declaration on the Rights of Indigenous Peoples, Treaties and 
Aboriginal rights, Indigenous law, and Aboriginal–Crown relations. 

28. We call upon law schools in Canada to require all law students to take a course in Aboriginal 
people and the law, which includes the history and legacy of residential schools, the United Nations 
Declaration on the Rights of Indigenous Peoples, Treaties and Aboriginal rights, Indigenous law, 
and Aboriginal–Crown relations. 

30. We call upon federal, provincial, and territorial governments to commit to eliminating the 
overrepresentation of Aboriginal people in custody over the next decade, and to issue detailed 
annual reports that monitor and evaluate progress in doing so. 

31. We call upon the federal, provincial, and territorial governments to provide sufficient and stable 
funding to implement and evaluate community sanctions that will provide realistic alternatives to 
imprisonment for Aboriginal offenders and respond to the underlying causes of offending. 

35. We call upon the federal government to eliminate barriers to the creation of additional 
Aboriginal healing lodges within the federal correctional system. 

36. We call upon the federal, provincial, and territorial governments to work with Aboriginal 
communities to provide culturally relevant services to inmates on issues such as substance abuse, 
family and domestic violence, and overcoming the experience of having been sexually abused. 

41. We call upon the federal government, in consultation with Aboriginal organizations, to appoint 
a public inquiry into the causes of, and remedies for, the disproportionate victimization of 
Aboriginal women and girls. The inquiry's mandate would include an investigation into missing and 
murdered Aboriginal women and girls and links to the intergenerational legacy of residential 
schools. 
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TRC Calls to Action: Group 12 
 

The following excerpts are taken from the Truth and Reconciliation Commission’s Calls to Action, which 
clearly set out the steps needed to begin the process of reconciliation. Phrases in brackets have been 
added for clarity and are not part of the original document.  

 

Professional Development and Training for Public Servants 

57. We call upon federal, provincial, territorial, and municipal governments to provide education to 

public servants [people employed by the government] on the history of Aboriginal peoples, 

including the history and legacy of residential schools, the United Nations Declaration on the Rights 

of Indigenous Peoples, Treaties and Aboriginal rights, Indigenous law, and Aboriginal–Crown 

relations. This will require skills-based training in intercultural competency, conflict resolution, 

human rights, and anti-racism. 

Museums and Archives 

67. We call upon the federal government to provide funding to the Canadian Museums Association 

to undertake, in collaboration with Aboriginal peoples, a national review of museum policies and 

best practices to determine the level of compliance with the United Nations Declaration on the 

Rights of Indigenous Peoples and to make recommendations. 

 

69. We call upon Library and Archives Canada to: 

i. Fully adopt and implement the United Nations Declaration on the Rights of Indigenous 

Peoples and… as related to Aboriginal peoples’ inalienable right to know the truth about 

what happened and why, with regard to human rights violations committed against them in 

the residential schools.  

ii. Ensure that its record holdings related to residential schools are accessible to the public.  

iii. Commit more resources to its public education materials and programming on residential 

schools. 

 

70. We call upon the federal government to provide funding to the Canadian Association of 

Archivists to undertake, in collaboration with Aboriginal peoples, a national review of archival 

policies and best practices to: 

i. Determine the level of compliance with the United Nations Declaration on the Rights of 

Indigenous Peoples and… as related to Aboriginal peoples’ inalienable right to know the 

truth about what happened and why, with regard to human rights violations committed 

against them in the residential schools.  

ii. Produce a report with recommendations for full implementation of these international 

mechanisms as a reconciliation framework for Canadian archives 
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Handout: Lessons Learned 
The following excerpts are taken from a speech Garnet delivered in Sioux Lookout on November 26, 

2018. He presented at an event organized by the National Centre for Truth and Reconciliation, which 

met with residential school Survivors across Canada to ask for their feedback on the Indian 

Residential School Settlement Agreement and the ongoing process of Survivors receiving 

compensation for their experiences.  

Introduction 

 

First of all, I want to express my sincere appreciation to the National Centre for Truth and Reconciliation 

for undertaking this important task and for talking directly to the Survivors of the Indian Residential 

Schools system.  

 

I remain very hopeful that through this process, our words and our concerns will be heard by many, 

particularly by the signatories - the parties - of the Indian Residential Schools Settlement Agreement… 

 

We can acknowledge certain turning points in redressing the wrongs of Canada’s Indian Residential 

Schools system, but there remains a lot of work to do. With the Truth and Reconciliation Commission 

and the 94 Calls to Action, significant dialogue on reconciliation is happening at various levels across 

the country. 

 

But efforts on reconciliation cannot overshadow the ongoing need to heal. The dialogue on 

reconciliation cannot leave behind the healing needs of Survivors including those effected by 

intergenerational trauma. The healing from historic trauma is far from over. 

 

We need not look too far in this country to witness that there remains unresolved grief within the 

Indigenous community to mention a few examples: the disproportionately high number of missing and 

murdered Indigenous women and girls; the disproportionately high number of Indigenous men and 

women in Canada’s prisons; the 60s Scoop; racism and poverty. 

 

Unresolved historic trauma carries with it many heavy complexities. For many, the pain eats away at 

the very core of their daily existence. The pain must stop. It is not as simple as saying - get over it: time 

to move on.  

 

We are dealing with contemporary history. And yes, the past matters and we must learn from it. 

 

Call for the Courts to Order an Independent Legal Review of the Indian Residential Schools 

Settlement Agreement 

 

While I acknowledge and appreciate this essential dialogue with Survivors on lessons learned from the 

Indian Residential Schools Settlement Agreement, this legally driven Agreement must also undergo a 

Court ordered independent review. After all, this legal Agreement was designed and negotiated by 

lawyers in a language that many of us can’t even begin to understand… 
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Student-on-Student Abuse  

 

…The issue of student-on-student abuse in Residential Schools remains a dark part of the legacy. It’s a 

monster that still lurks in our lives doing incredible damage. Yes, this dark sensitive topic needs to be 

brought up to the surface so that deeper healing happens amongst ourselves…Many people live in 

unhealthy ways and are surrounded by the ongoing effects of historic trauma. Lateral violence is what 

we have come to know as: acts of bullying, verbal attacks, back-stabbing, gossip, etc. But I remain 

hopeful that through the restoration of our ways, our values, our culture, we are healing… 

 

Recommendation to Restore the Aboriginal Healing Foundation 

 

Given the good intention of the Indian Residential Schools Settlement Agreement to bring about a sense 

of redress, much healing work remains to be done. We are dealing with the complexities of the effects of 

historic trauma…[S]ome Survivors were further injured by reliving and telling the experiences that they 

endured at Residential Schools. Survivors have expressed that what was to be a “friendlier” resolutions 

process turned out to be more adversarial than going through the courts. 

 

In this regard, every effort must be made to restore/resurrect the Aboriginal Healing Foundation to 

have an expanded mandate. Originally the AHF was set up to address the healing needs of Residential 

Schools survivors in relation to physical and sexual abuse including intergenerational effects. Today, 

other issues have come to the forefront to call for the restoration of the AHF with an expanded mandate: 

Missing and Murdered Indigenous Women and Girls, Sixties Scoop, Day Schools, Indian Hospitals etc… 

 

Conclusion  

 

Finally, I want to acknowledge the good in the spirit of reconciliation. The spirit of reconciliation is alive 

and is doing its work. It has taken the Survivors of the Indian Residential Schools legacy to awaken the 

nation. Again, as we forge ahead for the better, we must never leave behind the Survivors who 

courageously brought us together to this point of our coexistence.  

 

The other day I talked with a friend who is active as a trustee of a school board. He talked about how 

they have immersed the seven grandfather teachings of Anishnaabe people into the school curriculum. 

In addition to the seven grandfather teachings of: love, respect, wisdom, bravery, honesty, humility and 

truth, they have also added - forgiveness. 

 

We still have a lot of work to do in both healing and rebuilding of relations. But it is through gestures 

such as speaking of forgiveness that reconciliation is possible, especially as we look into the eyes of our 

children and grandchildren. Our children and grandchildren offer hope. For where there is hope, there 

is healing. Through healing there is restoration. Through restoration there is forgiveness. Through 

forgiveness there is peace. 

 

Meegwetch. 
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Lesson 4.4: What Does Reconciliation Mean to Me? 
Description  

After watching a short Garnet’s Journey video that will help them think about Garnet’s story and why he 

chose to share it with the public, students will continue to work on their final assessment, “What Does 

Reconciliation Mean to Me?” 

 

Time Required: 75 minutes 

Learning Goals 

By the end of this lesson, 

• I will understand why Garnet has shared 

his story with Canadians and what his 

hopes for the future are. 

• I will understand that the meaning of 

“reconciliation” can vary, and I will reflect 

on what the term means to me. 

Success Criteria 

By the end of this lesson, 

• I will use what I have learned about 

Garnet’s story and the history of residential 

schools in Canada to help me answer the 

question “what does ‘reconciliation’ mean 

to me?” 

Garnet’s Journey Videos 

• Video 5.3 Who Would I Be? 

Other Materials Required 

• Whiteboard or chalkboard 

• A projector or screen to show videos 

Room Set Up 

As in the other lessons in this unit, desks and chairs should be arranged so that they create a circle that 

includes the teacher and students. This arrangement evokes the First Nations oral tradition of “talking 

circles,” which are used as a tool for discussion, conflict resolution, and celebration. All voices in the circle 

are equal and respected. For parts of the lesson using the whiteboard, students on one side of the circle 

may need to temporarily turn their chairs to face that side of the room or move their desks to form a 

horseshoe shape.  

 

Assessment For Learning 
• Video discussion 

 

Assessment As Learning 
• Video discussion 

Assessment Of Learning 
• “What Does 

Reconciliation Mean to 
Me?” Assignment 

Lesson Content 

Discussion: Who Would I Be? 

Open the class by explaining that while students will have most of the lesson to work on 

their final assignment for the unit, the class will be starting off with one last reflection 

from Garnet.  

 

Play Video 5.3, “Who Would I Be?” After the video ends, discuss the following questions 

as a class. 

1. What struck you about this video? 

2. How does this video affect your thinking about your final assignment for this 

unit? 

10 to 15 

minutes 

Students can use the remainder of their class time to work on the “What Does 

Reconciliation Mean to Me?” project. You may decide if the project is done entirely in 

class, or if students complete parts of it outside of class time as well. 

 

60 to 65 

minutes 
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Final Assessment: What Does “Reconciliation” Mean to Me? 
When the Truth and Reconciliation Commission tabled its interim report on February 24, 2012, its 

Chief Commissioner, The Honourable Justice Murray Sinclair, spoke about the role of Canadian 

youth in the reconciliation process: 

“The children of the Survivors, and the children of the non-Aboriginal population of this country, are 

the ones to whom we are going to give the challenge of reconciliation in the future…and the question 

that we are now going to be asking Canadians is ‘what should we do about this? What should we do 

about what it is that you have learned to this point in time about residential schools?’” 

For this assignment, you will be answering Justice Sinclair’s call to action. 

Part 1 

In one of the formats listed below, put together a creative artifact that answers the question “what 

does ‘reconciliation’ mean to you?” 

• A visual art piece, such as a painting, sketch, poster, photo journal, or diorama 

• A song or poem 

• A video blog  

• A short story (500 to 750 words) 

• Another format of your choice, with approval from your teacher 

 Exceeds 

Expectations 

Level 4 

80 – 100% 

 

Meets 

Expectations 

Level 3 

70 – 79% 

 

Approaching 

Expectations 

Level 2 

60 – 69% 

Below 

Expectations 

Level 1 

50 – 59% 

Incomplete 

<50% 

Communication 

of Ideas (A1) 

 

Design is 

intricate, 

insightful, and 

inspired. 

Demonstrates a 

great deal of 

thought about 

reconciliation, 

Garnet’s story, 

and the history of 

residential 

schools. 

 

Design is 

thoughtful and 

original. Shows 

thought about 

reconciliation, 

Garnet’s story, 

and the history of 

residential 

schools. 

Design shows 

some thought 

about 

reconciliation, 

Garnet’s story, 

and the history of 

residential 

schools. 

Design is 

superficial and 

shows little 

thought about 

reconciliation, 

Garnet’s story, 

and the history of 

residential 

schools. 

Design is 

incomplete or 

does not make 

reference to 

reconciliation, 

Garnet’s story, or 

the history of 

residential 

schools. 
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Part 2 

Imagine that you are talking to your family or friends about reconciliation and sharing your artifact 

with them. What would you say? In a 250 to 500 word written response, or a 2- to 3-minute oral 

response that describes your conversation with them. Your submission should include: 

• A statement about what reconciliation means to you (this is the “thesis” of your project) 

• Specific examples from Garnet’s life and experiences, and from the history of residential 

schools in Canada, that have affected your understanding of reconciliation (these should 

be based on what we have learned in class and will form your “supporting arguments”) 

• A description of how the piece you created in Part 1 conveys your main argument (what 

symbols or design strategies did you use? How do they relate to what you have learned 

about residential schools?) 

How will you be assessed? 

 Exceeds 
Expectations 

Level 4 
80 – 100% 

 

Meets 
Expectations 

Level 3 
70 – 79% 

 

Approaching 
Expectations 

Level 2 
60 – 69% 

Below 
Expectations 

Level 1 
50 – 59% 

Incomplete 
<50% 

History of 

Residential 

Schools and 

Reconciliation 

(E3) 

 

Includes more 

than 3 relevant, 

accurate examples 

from Garnet’s 

story and the 

history of 

residential schools 

Includes 3 

relevant, accurate 

examples from 

Garnet’s story and 

the history of 

residential schools 

 

Includes 2 

relevant, accurate 

examples from 

Garnet’s story and 

the history of 

residential schools 

 

Includes 1 

relevant, 

accurate 

example from 

Garnet’s story 

and the history 

of residential 

schools 

Written component of 

the assignment does 

not include examples 

from Garnet’s story or 

the history of 

residential schools 

Historical Inquiry 

(A1) 

 

 

Essay has a clear 

and insightful 

answer to the 

question “what 

does 

‘reconciliation’ 

mean to you?” and 

makes very 

insightful 

connections 

between material 

learned in class 

and creative piece 

 

Essay has a clear 

answer to the 

question “what 

does 

‘reconciliation’ 

mean to you?” and 

makes thoughtful 

connections 

between material 

learned in class 

and creative piece 

Essay answers the 

question “what 

does 

‘reconciliation’ 

mean to you?” 

somewhat clearly. 

Connections 

between material 

learned in class 

and creative piece 

are sometimes 

unclear 

Main argument 

and 

description of 

creative piece 

are unclear or 

show little 

thought about 

what was 

learned in class  

Essay does not have a 

main argument or a 

description of creative 

piece 

Communication 

(A1) 

 

 

Essay is clear, 

polished and well 

edited, with almost 

no errors in 

spelling, 

punctuation, or 

structure 

Essay is clear and 

well edited, with 

only minor errors 

in spelling, 

punctuation, or 

structure 

Essay is sometimes 

unclear or has 

some major errors 

in spelling, 

punctuation, or 

structure 

Essay is 

unclear, with 

major and 

minor errors in 

spelling, 

punctuation, or 

structure 

Major errors in 

spelling, punctuation, 

or structure indicate a 

lack of understanding 

of style and language 

conventions, as well as 

a lack of proofreading 

 


